
C.    Justifications for Questionnaire Content

Item justification is organized around each of the topics in the SASS Content Framework. In the following pages, each topic is briefly described in terms of the broad education issues in need of measurement. Items are further grouped under subtopics. 

1.   Teacher Quality and Career Paths 

Teacher quality and the factors that influence it have become the focus of many educational researchers and The National Commission on Teaching and America's Future. The movement of teachers in and out of the teaching workforce has been a central concern of SASS since 1988 when data describing these phenomena were first collected. Building upon this base, more detailed indicators of teachers' career paths may help explain entry into teaching and teacher attrition. Teachers' experiences during the recruitment process and their first year of teaching can make or break a teacher and greatly influence decisions to continue teaching. Teacher quality items help inform NCES about the characteristics of training, which can be related to teaching assignments. Quality is defined as the match between teacher preparation (degrees, certification, endorsements) and teaching assignment fields. These topics are measured in fine detail in the SASS. 

Three aspects of career paths are examined:

1. Teacher Preparation: Teachers' perceptions of their preparation for teaching, and what components their training programs include, such as the length of their practice teaching experience, will be among the data collected;

2. Induction: Data on the teaching conditions and the responsibilities of first year teachers will be collected; and

3. Recruitment and Hiring: District level practices and policies on recruitment, hiring and placement of new teachers will be assessed. 

2.    Professional Development 

In recent years, policy makers, educators, researchers, and others have come to recognize that the kinds of changes envisioned by current reform efforts require fundamental changes in teachers' knowledge and their working relationships with students. Teachers are being called upon to provide the nation's children with a level of education never before attained or expected, to use new technologies, and to change how they interact with students and each other. As a result, professional development aimed at improvement in teaching quality is a key component of all reform efforts.   In recognition of the central role that professional development plays in supporting reforms in teaching and learning, the U.S. Department of Education has funded professional development demonstration programs.

3.   School Reform 

Advisors to the 1999-2000 SASS redesign endorsed the importance of using SASS to document the evolution of major national reforms, especially as they affect schools and teaching practices.  Review panels in recent years have found that many enduring aspects of school reform are already measured by SASS.  The largest number of items addressing reform are in governance, school organization and infrastructure, and programs and services for varied populations.  Other topics continued from the 1999-2000 SASS and 2003-04 questionnaires were the amount of influence various players have in school decision-making and school organization and management. As the use of the accountability measures in the No Child Left Behind Act have grown, new items have been added on the District and Principal questionnaires about Adequate Yearly Progress for the district and the school, respectively. 

4.   Parental Involvement

The extent of parental involvement in school decision-making and with their children at home are important factors in the success of their children in school. Continued indicators of parental involvement are needed to chart the Nation's progress in increasing Parental Participation in public education.  SASS questionnaires incorporate a number of topics related to parental involvement:

Activities held in the school, along with a measure of the proportion of parents attending such functions;

Forms of communication, initiated by the school to parents; including information provided to parents from the school, such as the use of school websites or teachers’ listing their homework assignments online;

Accommodations made for parents with limited English-speaking or reading skills by the school to increase their participation in school activities and other functions; and .
The extent of parental input in school decision making on allocation of funds and discipline policies. 

5.    School Safety 

School safety is frequently reported as a major problem in public schools in the United States.  Violence and drug abuse among students  create an unfriendly environment for learning. Increased attention to school safety issues has led policy makers to begin examining school safety at a national level. Recent episodes of school violence have underscored the need to obtain data on violence, school security, the presence of drugs and the perceptions of teachers and principals on these matters.  The school safety items include whether drug, alcohol and/or tobacco use prevention programs are present and which types of school security policies are implemented.

6.   Basic Descriptive Information 

Each of the SASS surveys contains questions that provide basic descriptive information about respondents:

· The principal and teacher questionnaires include items on gender, age, and race/ ethnicity;

· The principal questionnaire includes items on highest degree earned, years of teaching experience, and salary;

· The teacher questionnaire contains items on main teaching assignments, years of teaching experience, undergraduate or graduate field of preparation, certification, total and instructional hours worked per week, and salary;

· The school questionnaire contains items on enrollment, the type of school (regular, special education, etc.) programs and services in the school, counts of school staff by type; and 

· The district questionnaire contains items on numbers of newly-hired teachers and principals, counts of FTE teachers and enrollment, and salary schedules of teachers.

7.   Library Media Center 

The Library Media Center data will be collected for public and charter schools only, due to budget constraints.

Facilities

The physical facilities available to users are important given the expanded role of libraries in the educational process and the varieties of new technologies they are expected to provide. 

Staffing

Counts of library media staff are collected by category of staff in head counts and by full and part-time status. The staff-student ratio and the qualifications of the staff are measures of the quality of library service provided in the schools. Similar questions have been asked in previous school library surveys, so these data can be compared for analysis of trends in staffing.

Technology

These items measure library access to technology, in particular CD-ROMs, Internet access, automated catalog and circulation systems, online searchable databases, DVDs and other forms of video transmission and recording. These technological innovations are becoming increasingly important in the information field and libraries are being required to offer them to their users. These questions provide data about the status of school libraries with regard to new technology. Most of the resulting data can be compared with baseline data collected in previous administrations of SASS. The characteristics of libraries having these facilities can be examined for funding and policy implications.

Collection and Expenditures

This section itemizes the major components of library media center collections and asks the school to identify the number added during the previous school year, the number held at the end of the previous school year, and the expenditures for book titles and audiovisual materials in the library's collection for the previous school year. Information on the number and type held at the end of the year is frequently used to assess the quality of library services, particularly on a per student basis. These data will be compared to that for previous years to measure trends in the per student ratio as well as shifts in types of holdings, such as increases in computer- related materials.

The expenditures data will give a measure of library acquisition activity and the relative cost of different types of material. The questions on expenditure focus on collection costs and operating costs, excluding salaries.  

Scheduling, Transactions and Policies

Some questions measure library activity in a typical week, that is, the number of materials circulated and the number of students who use the library.  Other questions focus on circulation policies and the library's policies on whether students can take out materials other than books, (e.g., reference material, periodicals, audiovisual materials, audiovisual equipment, computer software and/or computer hardware). This section also asks whether pre-K students, Kindergarten students, parents, and/or other members of the community are allowed to check out materials from the library media center. Other items in this section ask about acceptable-use policies for the Internet and for selection or retention of library holdings.

Library-use data, particularly in comparison to other studies will be of interest to educators attempting to understand factors in the educational competence of the students and to practitioners seeking to evaluate library programs.

Information Literacy and Collaboration with Teachers

One item examines the percentage of teachers who collaborate with library media staff to plan instruction. This is a major role of the library media specialist. It is emphasized in several of the school reform models.  Other items ask about whether library media staff have been trained in information literacy skills and whether the school follows an information-literacy curriculum.

8.   Charter Schools

Data will be collected on a sample of charter schools, not the full universe, and on the same questionnaire as that for public schools, principals, teachers, and library media centers. 

The term "charter school" means a public school that, in accordance with an enabling state statute, has been granted a charter exempting it from selected state or local rules and regulations. The number of functioning charter schools in the United States continues to increase, but not as fast as during the 1990s. There were more than 3,000 charter schools serving students in the school year 2003-04 (according to the Common Core of Data).

Surveying public charter schools and other public schools with the same items will provide the data necessary to understand the effect of state and local school regulations on schools. Two examples of questions of interest are: 

Are the salaries of public charter teachers different from that of other public teachers? 

Do charter schools provide as much professional development activities for teachers, compared to other public schools?

In addition to the public school items on the questionnaires for public schools, principals, teachers, and districts, there is information specific to public charter schools that is important to collect. The responses to these charter school-specific items provides contextual  information to policymakers and researchers about:

When the school started providing instruction as a charter school;

Whether the charter school supports homeschooling.

Data on district policies will be collected directly from the charter school, since even in states where charter schools are part of a regular school district, the district policies that apply to charter schools may differ from those that apply to traditional public schools.
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