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ABSTRACT. This article discurses two dimensions of bicultural involvement _
and reports.on the development and validation of o biculhiralism and a cultural
involvement scale for operationalizing both of these dimensions. Subjects for
this study consisted of Hisparic-dmerican Jurior high school students living
in the Greater Miami area. Both scales proved to be reliable and valid for
C'uban-A_merican,r. Theoretical end clinical implications of btewlruralism to
adiustment are discussed, and data to substaentiate this relutionship are pre-
sented; Dbiculrural youngsters were berter adfusted than monocultural
Fyoungsiers, . '

Acculturation. has been widely discussed as' a unidimensional
process (e.g., Berry & Annis, 1974; Carballe, 1970; Szapocznik,
Scopetta, Kurtines, & Aranalde, 1978). Theorists have usually
conceptualized immigrants as adopting host-cuiture behavior and -
values while simultaneously -discarding those attributes of their’
culture of origin. Thus, acculturation has been viewed as a process
in which there 'is an inverse linear relationship between in indi-
vidual's involvement with his/her original and host cultures.

Requests for reprints should be sent to José Szzpocznik, Spanish Family Guidance
Center, 747 Ponce de Leon Bivd., Suite 303, Coral Gabies, Florida 33134, USA.
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This traditional view of acculturation as a unidimensional
process was due in part to melting-pot pressures that caused in- -
‘dividudls to behave in this fashion (Marina, 1979). However, with -
the growing acceptance of the concept of cultural pluralism, ac-
culturation has increasingly become z more multidimensional
process with adaptation to a host culture no longer requiring rejec--
tion of the culture of origin. . '

In those instances in which immigrants reside in bicultural com-
munities they characteristically need to participate in both com-
munities (Lasaga, Szapocznik,- & Kurtines, 1980). This is
particularly true with second generation youths who directly ex-
-perience the contrast between familial and educational institu-
tions, where the former transmits the culture-of-origin norms and -

~ the latter introduces the host-cultural norms. For those individuals
 who live in bicultural warlds, effective adjustment requires an ac--
ceptance of both worlds as well as skills to live among and interact
with both culture groups. To learn about the host culture is clearly -
adaptive, but to simultanecusly discard those skills which ef-
fectively allow them to interact with the culture of origin, such ag
language and relationship style, is not adaptive. Thus, in bicultural
settings, when adaption to a host culture occurs in the way that
acculturation has been traditionally conceptualized—i.e., adopting
host culture and rejecting culture of origin—then it inherently
leads to psychosocial maladjustment. In fact, many studies have
documented high rates of behavioral disorders 4mong rmigrants,

experiencing pressures to acculturate unidimensionally (cf. -

Szapocznik et al., 1878). . : .

In order to minimize the detrimental effects of adaptation to a
new culture, individuals vin g in bicultural communities must be-
come bicultural themselves. The process of becoming bicultural
involves leamning communication and negotiation skills'in two dif-
ferent cwltural contexts, each with a separate set of rules. Bi-
cultural yeuths, in particular, must be aware of these differences
and should develop the flexibility to implement different survival
skills according to the cultural context in which they function.

A programmatic effort was conducted in Dade County Florida
te develop. bicultural alternatives to secondary education. As part
of this effort an Hispanic counseling model was developed to
promote adjustment in Hispanic youths by enhancing their bi-
cultural survival skills. The basic premise behind this orientation
was that in a bicultural setting such as Greater Miami Dade
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County, biculturalism leads to adjustment -whereas morocul-

turalism causes maladjustment. The present study researched this '

basic premise. In order to conduct this study, it was necessary to

~develop 2 measurs of biculturalism. This article reports both on

the development of the Bicultural Involvement Questionnaire and
2 study relating biculturalism and cultural invelvement to be-
- havioral adjustment in the classroom. :

METHQD '

Irem Construction

‘The items constructed for the Bicultural Involvement Question-

naire were obtained by modifying or iadopting some of the items -

from an Acculturation Scale developed by Szapocznik et al.,
{1978). This Acculturation Scale is a facorially derived scale that
measures -individual acculturation as a linear function .of the

amount of time a person has been exposed tfo the host culture.

‘The . Accuituration Scale includes self-report behavior items pre-
pared in a five-point Likert format, adopted from the set of items
reported by Campisi (1947) and Carballo (1970). The original
items in the Acculturation Scaie were designed to assess the degree

to which a person feels comfortabie in one or the other cult{zre in -

such a way that this scale measures mvolvement in one culture to
the exclusion of the other. :

In contrast to the Acculturation Scale, most of the items con-
structed for the Bicultural Involvermnent Questionnaire were de-
signed to assess the degree to which a person feels comfortable in
-each culture independent of the other. - This was attained by
modifying some of the acculturation items by separating the
Anglo-American and Hispanic-American components of the items.
For example, Item 1 in the Acculturation Scale asks the person

which language he/she prefers to speak. The response choices for.

this item ‘are: (1) Spanish ali of the time, (2) Spanish most of the

time, (3) Spanish and English equally, (4) English most of the .
time, and (5) English all of the time. For the Biculturalism Ques-

tionnaire, on the other hand, two separate components of this

item were developed: (a) How comfortable do you feel speaking

Spanish?: (1) Not at all comfortable, and (2) Very comfortable:
(b) How comfortable do you feel speaking English?: (1) Not at all
comfortable, and (2) Very comfortable. In the first case, the
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preference for language usage is measured in such a ‘way that
- preference for one language is assumed to be negatively correlated
with preference for the other language. However, the method of
item construction for most of the Bicultural Involvement Ques- -
tionnaire—the second set of itemns presented above—does not make
any assumptions about the relationship between preference and
usage between both languages. :

Figure | contains the 33 items selected for the Bicultural n-
volvement Quesmonnazre :

Seoring

The Bxcujtural Inveolvement Questionnaire measures two con-
certually independent bipolar dimensions: (1)} a dimension of
b.  .uralism which ranges from monoculturalism to biculturalism,
and (2) a dimension of cultural involvement which Tanges from
cultural marginality to cultural involvement: The rationale for
developmg two independent dimensions is presented in the
discussion section below. Scores for each of these dimensions are-
computed on the basis of two subscales, one measuring
Americanism and the other Hispanicism. Americanism scores were
obtamed by summing all of the items reflecting an mvolvement in
American culture (items number 6-10, 18- 24, and 25- -33).
Similarly, Hispanicism scores were obtained by summing all of the
items reflecting an involvement in Hispanic culture. This- is
accomplished by summing the weights of items 1-5 and 11- 17, and
the reverse of the weights for items 25-33. Thus, for example, if a
person scores a ‘2" in item 25, he or she would receive for that -
item a weight of “2” for the Americanism scale and a “'4” for the
Hispanicism scale.

- Scores on the Blculturahsm Scale* were obtained by caIculatmg'
the following difference score: Biculturalism score = Hispanicism
sCoTe — Americanism score, with scores close to zero (0) indicating
bzculturahsm scores deviating from zero indicating monocuitural-
Ism. A positive difference score reveals monoculturalism in the -
Hispanic direction, whereas a negative difference score reveals
monoculturalism in an American direction. A
£ es on the Cultural Involvement Scale* were obtained by

*A computer program to score this scale, for use with Statistical Packaves for the Social
Sciences (SPSS) is availabie from the senior author. :
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\ Instructiuns: In the following questions please write the number that best deseribes your
. 3 o !

feelings. .
A. How comfortable do you fee! speaking SPANIS]—!
Not a1 e
ull ' T Very -
vom- - ’ cum- .
lortabic N : fortable
1. at HOME 1 2 3 4 5
2 in SCHOCL | 1 3 4 5
3 ul WORK 1 2 .3 4 5
4. with FRIENDS . ! 2 3 4 5
5. in GENERAL 1 2 3 4 5.
B. How comfortubie do you fee! spesking ENGLISH . .
6. ul HOME L2 3 4 5
7. in SCHOOL ’ | 2 3 4 ‘5
B.ut WORK ! 2 3 4 ]
. 9. with FRIENDS- 1 2 3 4 5
10, in GEMERAL i 2 3 4 5
C. How much do you enjoy ) .
Not ot Yery
all - ’ . much
11. Hispanic music 1 2 2 4 5
12, Mispanic dances ) 2 3 4 5
13. Hispunic-oriented plages i 2 3o 4 5
_14. Hispanic-ty pe recreation t 2 3 4 5
L5, Hispunie.T.V. programs 1 2. 3 4 5
16. Hispanic radio stations 1 2 3 4 5
17. Hispanic books and magazines 1 2 3 4 5
D. How much do you enjoy . 5 _
' ’ ’ Nuotat ’ Yury
all ’ much’
& American music i 2 k 4 5
159. American dances t 2 3 4 5
_20. American-oriented places | 1 k) 4 $
2}, Americsn-type recrestion ‘ A 2 3 4 5
22, American T.V. progrums ) | 2 3 4 5
21, American rugio stations 1 2 3 4 5
" 24. Americun books and mipuzings . i 2 3 4 5

L. Instructions: Sometimes $ift ie not ux we really want 31 17 you could have your way,
how would you like the following aspects of your Jile 1o be like? Pleuse mark an X in the -
talumin that applies ¢ you.

| | 3 4

-V would -] would Pwontd © lwould - Lwould
wish thiy wish thix wish thix wish this wish thix
“1o bt com- ‘lo be 1u br both e be 10 be com-
pletely” mnusLly Hispuniv & ° mustly plutely .
Hispunic Hispanic Americun Amurican Amcricun
23. I'oad '
26. Lanpuuge
27, Music
2B.T.V. Programs
29. Books/
Mapazines

30. Dunces
31, Radio Pro-
. BrLms

32. Way of ceje-
brating
birthdays

33, Wey ol gelew
brating
woddings

FIGURE 1. The 33 ltems Selected for the Bicuitural Involvement Questionnazire.
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calculating the following sum score: Cultural Involvernent score =
Hispanicism score + Americanism score, with a high score indicat-
Ing a greater degree of cultural involvement, and a low score in- .
dicating cultural marginality, ie., a lack of involvement in either .
culture. ‘ - : '

Subjecrs_ ' : .

Four samples (total N = 192) were used in the development and
velidation of the Biculturalistn Scale. They were drawn from three
junior high schools in the Dade County (Greater Miami) area.
Sample | consisted of 93 Cuban-Americans and included 51 males
and 42 females. The age of this sample ranged from 12 to 16 with -
a mean of 13:7 (SD = 0.9). Saraple.2 consisted of 47 non-Cuban
Hispanic-Americans and included 25 males and 22 femnales. The
age of this sample ranged from 12 to 16 with 2 mean of 14.1 (SD
= 1.0). Sample 3 consisted of 52 Cuban-American junior high .-
school students,’ including 25 females and 27 males. The age of
this sample ranged from 12 to 16 with a mean of 13.9 (SD =1.0).
Sampie 4 consisted of 16 subjects, 11 Cuban-Americans and 5
non-Cuban Hispanic-Americans, including- 10 males and 6 fernales. )
The average age of this sample ranged from 12 to 16 with a mean
of 14.06 (SD =1.]). ' ' '

Reliability

~ The Alpha internal consistency coefficients for Samples 1 and 2
combined, yielded .93 and .89 for the Hispanicism and Amer-
canism scales, respectively. The internal consistency reliabilities
for the Biculturalism and Cultural Involvement Scales were ob-
tained using the formulas for calculating reliabilities of difference
and composite scores suggested by Guilford (1954, pp. 393-394).
The reliability of the difference scores (Bicuituralism Scale) was
.54, and of the composite scores (Cuitural Involvernent Scale) was
78,

Test-retest reliability was obtained for the subjects in Sample 4
Over a six-week interval. These reliabilities were 50, p <.05;.54,
p <.01; .79, p < .001; .14, ns., respectively for the Cubanism,
Americanism, Biculturalism and Cultural Involvement Scales.
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YALIDATIONAL EVIDENCE ™

Criterion-related validational evidence for the Biculturalism
Scale was obtained using biculturalism ratings as an external cri-
terion. Criterion related validity concerns the relztionship between
a measure and some external non-test variable. Students vV =353
from Sample 1; N =31 from Sample 2) who had bicultural clags-
room teachers were rated for level .of biculturation by their
teachers on a standardized form. Note that only those students
with “bicultural” teachers were rated since it would not have been
possible for nonbicultural teachers to assess theé degree of bi-
culturality of their students. This sammple of blcultura.l teachers was
compnsed entirely of Cuban-Americans. '

" Teachers were asked to rate their students on a Likert scale
from 1™ to “5" in which “1” indicated a very bicultural student:
one who is fairly fluent in both languages and fairly comfortable
in both cultural contexts; “5” indicated a-student who was not
bicultural: ons who has a definite preference for one ianguacre and
culture, '

For the purposes of analyses the Biculturalism Scale 8COTES Were
transformed. [Transformed Biculturalism Score = 84 — Absclute
Value (Biculturalism Scale score). Using this formula all scores
become positive with a score of zero (0) indicating monocul-
turalism in either.direction and a score of 84 indicating true bicul-
turalism.] ‘The correlation between the transformed Biculturalism
Scale scores and teacher ratings for brculturahsm of the Cuban-
Amf:ncan youths (Sample 1) was highly 51gr11ﬁcant r=42 p <
001, n = 53. Moreover, Cultural Involvement Scale scores were
also correlated with teacher ratings for brculturahsm and this re-
- lationship was significant, r =.22, p < .05, n = .53. Thus, both
dimensions of the Brcu!tural Involvement Quest1onna1re bicul-
turalism and cultural involvement, are related to teachers’ unpres-
sions of their students’ level of biculturation.
 These correlations were also computed for the non-Cuban His-
panics (Sample 2). The relationship between teacher rating, and
Breuiturahsm and Cultural Involvement Scales scores did not reach
. srﬂmﬁcance r==12,n=31;r=.12, n= 31 respee_trvely. _

ADJUSTMENT AND BICULTURALISM‘

Counseling programs for Hispanic students were established
under the assumption that bienltural invoivement leads to adjust-
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ment. In an effort to test this assurnptlon the relahonshlp of
- transformed Bicuituralism and Cultural Involvement Scale SCOTES
to adjustment was investigated using two different methods.

This study examines the relationship between Biculturalism and
Cultural Involvement to teachers’ ratings of adjustment. Bicultural
teachers ‘were asked to rate their students in Samples 1 and 2 for
leve] of adjustment on a standarchzed form. Teachers were asked
to rate their students on a Likert Scale from “17 to “5" in which
-“1” indicated a very well-adjusted student: A student who gets’
good grades, shows respect for authority, comes to school regu-
larly, participates in school activities and obeys school rules and
regulations; whereds “5” indicates a student who is. not able to
function well in a school environmert, does not get good grades,
does not show respect for authority, does not come to school
regulaﬂy, does not participate in school activities, and does not
obey school rules and regulations. The ratmgs were recorded on a

'S—pomt Likert format ranging from I = outstandmg to 5 = prob-‘
lem students..

Students ‘were classified into two levels of blcuituratmn (low,

- and high) on the basis of & median spht on the transformed Bi-
cuiturahsm Scale scores; and into two levels of. Cultural Involve-
ment (low and high) on the basis of a median split on Cultural
Involvement Scale scores. ANOVAS were conducted. on teacher
adjustuient by the two levels of Biculturalism and Cultura] In-
volvement. For the Cuban-American students in Sample 1, there
was only a significant main effect due to level of Dbiculturation
(F(1, 87) = 4.6, p <.03) with the more bicultural students obtain-
ing higher teacher ratings of adjustment. However, for the non-
Cuban Hispanics in Sample 2, there were no significant effects.

Thus, b1cu]turallsm scores appear to predict leve] of adjustmert in
Cuban-American students when rated by their Cuban-American
teachers.

The relationship between these variables was further investi-
gated for youths at the extremes of the adjustment continuurm.
For this purpose, bicultural teachers were asked to select: (1) their

-best-adjusted students, and (2) their least-adjusted students. ALl
the Cuban-American students selected as best adjusted were
pooled (N = 10) and compared to the Cuban-American students
selected as least adjusted (¥ = 7). The two groups were compared
using f-tests on both dimensions of bicuitural involvement, The
differences between the means on transformed Biculturalism Scale
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highly significant, t = 3.03, df = 15, p < .005. Simi-
Fferences between the means on Cultural Involvement
highly significant ¢ = 3.11, df = 15, p < .005. The
non-Cuban Hispanics in the extreme categories of ad-
s too small to permit parallel analyses on this group.

ts of this study reveal that whereas biculturalism is .

lated to adjustment, both biculturalism and cultural
appear to be particularly important determinants of
1s of adjustment. . o :

DISCUSSION

ism implies that the individual can participate in two
itexts. Cuban immigrants living.in bicultural com-
ch -~ Greater Miami/Dade County must be able to
int .t with both of these contexts in order to
> deirimental effects of acculturation such aspsycho-
avioral disorders. ' -

dle: (1) discusses two conceptually independent di-

" biculturation which have theoretical and clinical im- -
nd (2) presents a .short questionnaire for reliably

zing both dimensions. The dimension of monocultural-
ilism, as its name indicates, assesses. the degree to
son is involved in only one culture (either Hispanic-

- Anglo-American) or in both cultures simultaneously? "~

e method for computing scores on this dimension
in identical scores for an individual who is “equally

with either culture” (i.e., a person who is bicu!tural‘

nd an individual who is “equally and fully involved in
is” (i.e., the true bicultural person). Note that scores
lism were obtained by subtracting Americanism scores

icism scores. In order te distinguish the true bicultural -

om the “mock bicultural” individual, it was necessary
a2 second dimension which was labeled “Culturai
~ultural Involvement.” Figure 2 depicts the possible
between both dimensions and their implications for

s of this study suggest that the notions of bicultural-
1 he  4escribe the phenomena of biculturation among
ical.. oetter than non-Cuban Hispanics. In particular,

the Biculturalism Questionnaire failed to predict
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Culeural
Involvement
11 _ : I
Mgnonuituralism f - —;}Bi:ulturalism !
nr o, 1 w
© Marginality

Hote: I. Well adiusted bicultural youngsters fully invelved in both cultures;
II. Hispanicized or Americanized youngsters, fully involved in one
culture only. Usually the most serious behavioral adjustment problems
occuT in highly Americanized or acculturated Yyoungsters who also reject
their Hispanie roocs; 1II. Youngsters who are tlearly Hispanicized,
but who &Ere.nevertheless quite marginal; 1IV. Marginal youngsters who
are equally involved (or urinvelved) in both (either) culture.

FIGURE 2. Hypothesized Relationship between Cultural Involvement, Biculturalism,
and Adjustment. ’

teacher ratings for biculturalism among non-Cuban Hispanics. This
lack of validity for the non-Cuban Hispanics appears to be due in
part to the way in which the measure of biculturalism interacts
with the community in which biculturalism is measured. In Dade-
County the activities available for involvement with a culture are
“typicaily either Cuban or American so that in practice non-Cuban
Hispanics Jack a distinet non-Cuban Hispanic community with
which to identify. Thus, the validity of the Biculturalism Ques-
tionnaire appears to depend on its use with subjects who live in a
‘context which appropriately reflect the subjects’ biculturalism .
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snerally, acculturation-related problems arise when irmnmigrant
igsters living in a bicultural context acculturate too little or
much, i.e., remain or become monocultural (see Figure 2). For-
1iple, some youngsters become overacculturated and totally
t their Hispanic roots, including their parents, the Hispanic
1age, etc., whereas others remain underacculturated and refuse
djust and integrate with their American context (Prieto,
1). Neither .position represents a good adjustment to the
'y. of these youngsters’ life contest. These Hispanic youths live

in Hispanic and American worlds. Therefore, effective adjust- -

. requires an acceptance of both worlds as well as skills to Live
1g and interact with both Hispanic and American cultural -
28,
inical experience (e.g., Preto, 1978) and research (Szapocz-
See: a2, & King, 1978) show that second generation young-
esi .ally those of junior and senior high school age, may
to overacculturate and give up their roots as they become
ricanized. In the process of giving up their roots,"they reject
 parents and their culture of origin giving rise to serious
y and intrapersonal identity conflicts (e.g., Szapocznik et al.,
). In these cases, the parents may perceive the problem as the
level of acculturation of the voungster; responding with
1pts to stiffle adjustive Americanization on the part of the
gster. These intergenerational acculturation conflicts tend to
ite quickly. One common result of these conflicts is that the
geter rebels against all authodty figures, generalizing to the
A sefting where they become highly disruptive discipline
ems. Note that in Figure 2 the most maladjusted youngsters
epicted in Quadrant III which represents highly Americanized
seulturals,
the other end of the spectrum a few youngsters underaccul-
:, retaining their Hispanicity and failing to learn adaptive
icanized behaviors (Quadrant IV). These youngsters remain
to their {families, and they tend to belong to families who
been traumatized by the immigration process. These families
ne encapsulated in order to isolate themselves from the ef-
of the “foreign environment.” They tend to develop few
in effective interaction and negotiation with the American
e kb =se families, children tend to get along well with their
ts, buc they also become withdrawn, isolated, and apathetic
at they present z depressed, neurotic pattern of behaviors.
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-

Under extreme eireumstances, these “internalizers” may become
suicidal (cf. Prieto, 1978). Except under these extreme situations
these underacculturated youths are never identified by the school
system since they are not very disruptive. _ :

These detrimental effects of adaptation to new culture for those
individuals living in bicultural communities occur when they
under- or overacculturate, and could be ameliorated by eﬁcourag— '
ing biculturalism. In fact, youngsters can maintain or develop an
invol¥ement in either culture without giving up the other as em-
pirically demonstrated by Lasaga et al. (1980). In an effort to
maove toward biculturalism, group sessions in ethtic value clarifica-
tion are helpful. In these sessions students may leamn about ethnic
value differences and then proceed to explore those aspects of .
Fispanic and Anglo values that are positive and those that are
negative to them. Throughout this process it may also be'.‘desir_able _
to explore those aspects of each culture that arouse feelings of -
pride and attraction or embarrassment and rejection. o

There are yet other strategies that may be helpful in improving
the adjustmefit of these students to their bicultural existence. Bi-
‘cultural students need to learn communication and negotiation
skills in two different cultural contexts, each with a separate set of
ruh?:s.‘ Bicultural students must be aware of these differences and

need to develop the flexibility to implement different survival . .

~ skills according to the cultural context in which they function.
Thus, it is recommended that the counseler confronted with im-

migrant youngsters living in a bicultural community provide the -
necessary guidance to facilitate an effective bicultural adjustment.
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ABSTRACT TRANSLATIONS

La Paricipacicn y La Adaptacion

LA PARTICIPACION Y La ADAPTACION BI=- CULTURAL EN LA JUVENTUD
RISPANO-AMERICANA

Esta ar:;uulo presenta dos dimensiones de la partlcipac1nn
bl—cultural y coemunica el desarrolle y la wvalidacisn del bi-culturalismo
¥ de una E:cala de Participacidn Cultural para activar ambas dimensiones.
.lps sujeros para este estudio fuersen estudiantes hispanc- -americanos
en escuels intermedia y que viven en el area ge Greater Miami. Ambas
escalas resulraron fidedignas y vElidas para les cubano-americancs.
Discute las inferencias tedricas y tlinicas del bi-culturalismo e la
adaptac15n, Y presenta datos para sustancilar dicha relacidn. Los
‘j6venes bi-cul:uralas se¢ adaptan mejor que los mono-— culturales

L'ENGAGEMENT ET L'AJUSTEMENT BICULTURELS PARMI LES JEUNES GENR
AMERICAINS D'ORIGINE HISPANIQUE

Cet article s'oecupe de deux dlmenuinns de l engagement biculrurel
et rend rompte 5 1'Sgard du developpement aussi que de lz validation
du biculturalisme et de 1'@chzlle 4' engagement culturel pour mettre en
coération l'un et 1l'autre. Les sujets pour cette Etude on &t des
Etudiants américains d' origine hispanigue aux &coles d'emseignenent

- moyen de la r&gion du Miami Métropolitain.  Les deux échelles
demontrérent Etre firedignes er valides poutr les cubains-américalns.
On ¥y examine les 1mp11cations tant théorlques que clinigques duy
birulturalisme envers 1' ajustement, et on présente des donnees pour
substantier cette rélation. Les jeunes gens biculturels s'ajustérent
mieux que ceux monoeulturels.




(356 J. Szapocznik, WM. Kﬁ_rtine:__and T. Fe—rnana’ez .

prefarence for lmguage usage is measured in such a ‘way that
preference for one language is assumed to be negatively correlated
with preference for the other language. However, the method of

item construction for most of ‘the Bicultural Involvement Ques- .

- tionnaire--the second set of iterns presented zbove—does not make

any assumptions about the relatlonshlp between pleference and

usage between both languages.

Figure 1 contains the 33 items’ selected for the Blcultural In-

volvemant Quastxonnalre ’

]

Scoring

The Bzcultm-a] Involvement Questionnaire: measures two con-.
cepiually independent bipolar dimensions: (1) a dimension of

bi lralism which ranges from monoculturalism to biculturalism,
anu (2) a dimension of cultural involvement which. ranges from

cultura! marginality to’ cultural involvement. The ratlonalc for

developmg two independent dimensions is presented in the

_discussion section below. Scores for each of these dimensions are -
computed -on  the basis of two subscales one rmeasuring -
A_mancamsm and the other Hlspa.rucmm Americanism scores were

_obta.med by summing all of the items reflecting an involvement in
American culture (items number 6-10, 18-24, and 25- -33).
Smularly, Hispanicism scores were obtained by summing all of the
items reﬂectmg an involvement in Hispanic culture. This is
accomplished by summing the weights of items 1-5 and 11- -17, and
the reverse of the weights for items 25-33. Thus, for example, if a

person scores a “2” in item 23, he or she would receive for that

item a weight of “2” for the Americanism scale and a “4” for'the
Hispanicism scale. '

Scores on the Biculturalism Scale* were obtained by calculatmg'

the follewing difference score; Biculturalism score = Hispanicism
score — Americanism score, with scores close to zero {0) indicating

b1cu1turahsm scores deviating from zero indicating monocultural-
ism. A positive difference score reveals monoculturalism in the

Fispanic direction, whereas a negative difference score reveals
monoculturalism in an American direction.

q"Wﬁtas_ on the Cultural Involvement Scale® were obtaingd by

*A computer program to score this scale, for use with Statistical Packavus for the Social
Sciences (SPSS) is available from the senior author.
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calculating the following sum score: Cultural Involvement score =
Hispa_.rﬁcism score + Americanism score, with a high score indjcat-
ing a greater degree of cultural involvement, and a low score in- .
dicating .culfura] marginality, i.e., a lack of involvement in either .
culture, ' AR : ' '

Subjects o _ _ ‘
Four samples (total N = 192) were used in the development and .

“validation of the Biculturalism Scale. They were drawn from three

Junior high schools in the Dade County (Greater Miami) area.

* Sample 1 consisted of 93 Cuban-Americans and included 51 males

and 42 females. The age of this sample ranged from 12 to 16 with ~
a mean of 13:7 (SD = 0.9). Sample 2 éonsisted of 47 non-Cuban
Hispanic-Americans and included 25 males and 22 females. The

3ge of this sample ranged from 12 to 16 with'a mean of 14.1 (SD
= 1.0). Sample 3 consisted of 527 Cuban-American junior high ..
schoo! students,' including 25 females and 27 males. The age of -
this’sample ranged fTom 12 to 16 with a2 mean-of 13.9 (§D = 1.0).
Sample 4 consisted of 16 subjects, 11 Cuban-Americans and 5

non-Cuben Hispanic-Americans, including- 10 males and 6 fernales. '

- The average age of this sample ranged from'12 to 16 with a mean

of 14.06 (SD = 1.1),

Reliability -

The Alpha internal consistency coefficiants for Samples ] and 2
combined, yielded .93 and .89 for the Hispanicism and Ameri-
canism scales, respectively. The internal consistency'reljabiﬁties
for the Biculturalism and Cultural involvement Scales were ob-

 tained using the formulas for calculating reliabilities of difference

!

and composite scores suggested by Guilford (1954, pp. 393-394).
The reliability of the difference scores (Biculturalism Scale) was -
.94, and of the composite scores (Cultural Involvement Scale) was
78, ' '
Test-retest reliability was obtained for the subjects in Sample 4
Over a six-week interval. These reliabilities were 50, p<.05;.54,
p <.Cl; .79, p < .001; .14, ns., respectively for the Cubanism,
Americanism, Biculturalism and Cultural Involvement Scales. | '



