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Teacher Evaluation Protocol

Introduction

Missouri’s Educator Evaluation System was created, field-tested and piloted, and refined by hundreds of educators across the state. The system
is founded on general beliefs about the purpose of the evaluation process. Central to these beliefs is a theory of action which maintains that
improving student performance is predicated on the improvement of educator practice. These beliefs include that evaluation processes are
formative in nature and lead to continuous improvement; are aligned to standards that reflect excellence; build a culture of informing practice
and promoting learning; and use multiple, balanced measurements that are fair and ethical. Districts are encouraged to collectively establish
basic beliefs that serve as the foundation of their local evaluation process. Based on the theory of action and beliefs that are the foundation to
the state’s model Educator Evaluation System, the primary purpose of the Teacher Evaluation Protocol is to promote growth in effective practice
that ultimately increases student performance. This growth in practice occurs based on the following sequence:

—

Reflect and Identify
Plan Indicators
THE
Follow-Up PROCESS Baseline
Performance Performance
New
Strategies and
Feedback

Growth requires focus. The identification of indicators is essential to establishing a particular focus based on performances articulated in the
indicators. The baseline data serves as a starting point by establishing a current level of performance. Strategies for improvement are identified
and practiced. Meaningful feedback is provided regarding the extent to which the new strategies are addressing the area of focus. A follow-up
rating provides indication of the amount of growth in performance that occurred. Reflection on the process and the amount of growth that
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occurred or didn’t occur informs whether this particular indicator remains an area of focus or whether there is a new area of focus. This
sequence is an important component to the growth in educational practice that occurs in the teacher evaluation process described in the
following steps:

Step 1: Identify the indicators to be assessed

Rationale

Appropriate indicators are selected that most support increasing student learning through a focus on potential growth opportunities for the
teacher. The indicators identified create an alignment between district and school improvement plans and the efforts and primary
responsibilities of the teacher in the classroom.

Description
The selection of indicators is very important to the process. These determine the focus and rationale for improving effective practice and are
based on what is needed most to improve student learning.

The identified indicators provide a focus area for ongoing learning and growth. Typically these are identified at the end of the year for returning
teachers. The determination of which and how many indicators to identify is determined with the following criteria in mind:

1. Driven by student learning needs
Derived from the Building and District Improvement Plans (BIP-building level / CSIP-district level)
3. A maximum of three indicators per teacher per year are recommended which are:
e Based on student needs
e Represents priorities of the building/district leadership for that teacher
e Based on a potential growth opportunity for the teacher and are determined in collaboration between the teacher(s) and
principal
4. At a minimum two of the indicators must address impact on student learning
5. Other indicators may be identified at any time based on issues and needs that arise. In extreme instances where particular growth or
change in practice must be addressed, an Educator Improvement Plan (see Step 3) may be instituted.

Example

Mrs. Johnson is a third year teacher. Based on student data, the third graders in Mrs. Johnson’s class struggle with reading comprehension. This
is an area of concentration for her class for this year. The principal, who is focusing on the implementation of the Common Core Standards, is
directing all teachers to work on Indicator 1.1 “Content knowledge and academic language”. In addition, Mrs. Johnson, in consultation with her
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principal, has identified Indicator 7.3 “Student-led assessment strategies” in order to better meet the challenging needs of her third grade class.
The principal also felt that 8.1 “Self-assessment and improvement” would be helpful to Mrs. Johnson in documenting her efforts to meet the
specific needs of her third graders regarding reading comprehension. For this year, Mrs. Johnson’s area of focus will be on performances
articulated in the following three indicators:

1. Content knowledge and academic language 1.1
2. Student-led assessment strategies 7.3
3. Self assessment and improvement 8.1

Indicator 1.1 includes evidence for commitment, practice and impact; indicator 7.3 has evidence for practice and impact; and indicator 8.1 has
commitment and practice evidence.

Step 2: Determine a baseline score for each identified indicator

Rationale

In order to determine growth on an indicator, it is necessary to establish a baseline score and compare it to a follow-up score. This represents a
type of pre- and post-test format where growth in practice occurs between two points in time. A numerical rating provides an assessment of
both pre- and post-status to determine accurately the growth that occurred in between.

Description

The 0 — 7 scale found on each growth guide provides a numerical rating for each indicator. This numerical rating establishes a baseline score.
The baseline score for returning teachers working on the same indicator as the previous year is the follow-up rating they received. This
generates continuity of improvement on a particular indicator.

The baseline rating is determined by considering the evidence at each level of the appropriate growth guide. Evidence falls into one of three
different categories: commitment, practice and impact. Evidence in the commitment frame focuses on the quality of the teacher and includes
data and information like preparation, lesson design and credentialing. Evidence in the practice frames focuses on observable behaviors, or the
quality of the teaching that the teacher is doing. Evidence in the impact frames focuses on outcomes or what students in the teacher’s class are
doing.

It is important to think about a teacher’s rating by taking these separate categories of evidence into consideration. After all, if a teacher designs
what they think is a great lesson and delivers it in what they think is an effective manner and yet students do not grasp the content, then there is
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still something less than ideal in the learning experience. Identifying where that growth opportunity exists that limits the learning experience
from being ideal is the type of focus that leads to growth in practice.

It is first necessary to determine the appropriate descriptive rating for the teacher’s performance. This descriptive rating will be either Emerging,
Developing, Proficient or Distinguished. To determine the descriptive rating, it is necessary to establish the highest level for which there is
evidence of performance.

For example, in Growth Guide 1.1, a determination about the teacher’s performance might be as illustrated below. There is Commitment
evidence that the teacher is well prepared, that their lesson design includes current content and there is use of supplementary sources. There is
also observable Practice evidence reflecting the accuracy and complexity of content knowledge in instruction as indicated. While evidence at the
Impact level reveals that students are generally familiar with academic language, student data does not support that a majority of students are
able to use academic language. Although evidence can be gathered by observing student performance and various student products, an
additional way to gather evidence at the impact level could be through the use of student surveys. Although this is perceptual in nature,
research maintains that it does offer useful data.
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Alignment
of
Evidence

In this illustration, the highlighted areas reflect the evidence of the teacher’s performance. In this illustration, as noted by the highlighted text,
there are examples of evidence in three different columns, Emerging, Developing and Proficient. However, it is only in the Emerging column
where there is an alignment, or evidence in all three professional frames. This alignment of evidence supports that the teacher is fully rated at

<

Emerging

Teacher Growth Guide 1.1
Standard 1: Content knowledge aligned with appropriate instruction.
CQuality Indicator 1: Content knowledge and academic language

Developing

Proficient

Distinguished

1E1) The emerging teacher. ..
Enows and can demonstrate
breadth and depth of content
knowledge and
commumicates the meanng
of academic language.

1D1) The developing teacher

also._..
Deelivers accurate content
leaming  expenences using
supplemental resources and
mcorporates academic
Ianguage mto leaming
activities.

1P1) The proficient teacher

also. ..
Infirses new mformation mto
nstructional units and
lessons displaying solid
knowledge of the important
concepts of the discipline.

151} The distinguished teacher
also. ..
Has mastery of taught subjects
and contimally mfiises new
research-based content
knowledge into mstroction.

Professional Frames

Evidence af Commitment
Is well prepared to guide
siudents fo a deeper
understanding aof content

Evidence of Practice

Instruction reflects accuracy

af content knowledge

Evidence of Impact
Students are generally
Sfamiliar with academic
language

Evidence of Commitment
Stays current on new
content and incoiporates it
inta lessons

Ewvidence of Practice
Instruction indicates an
appreciation of the
complexity and ever evolving
narure of the content

Ewvidence of Impact
Students are able to use
academic language

Evidence of Commitment
Use of supplemental pramary
sonrees that arve aligned to
local standards

Evidence of Practice
Instructional focus is on the
maost important concepis af
the content and includes new
content as appropriate

Evidence of Impact
Students accurately use
academic language relared fo
their discipline

Evidence of Commitment
Continually expands
imowledge base on content
and infiises info confent

Ewvidence of Practice
Continually seeks out new
informarion and applies if fo
learning in their classroom

Ewvidence of Impact
Students communicate
gffectively using academic
language from a variety of
SOUFTES

=

Score= 1 1

(B

L]
=1

the Emerging level. In this particular example, student’s ability to use academic language would be the teacher’s growth opportunity.
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It is next necessary to establish a baseline score within the Emerging level. This would be calculated and communicated as follows:

1. Using the appropriate growth guide and rating scale (see below), determine a baseline score. A score of 0 indicates there is no evidence
present in at least one of the three frames. A score of 1 indicates there is evidence in all frames, but that it is inconsistently present or
demonstrated. A score of 2 would indicate it is present and routinely demonstrated. Ideally, this score determination would occur as a
collaborative, professional conversation between the teacher and administrator.

RATING SCALE

Not Present Present Present Present Present Present Present
P ¢ but Consistent but Consistent but Consistent Consistent
resen
Inconsistent Routine Inconsistent Routine Inconsistent Routine Routine
0 1 2 3 4 5 6 7
Emerging Developing Proficient Distinguished

2. Once a score has been determined, provide specific feedback that includes an explanation and rationale for the given score. Again, this
would ideally occur within a collaborative, professional conversation.

3. Inthe example illustrated above, students’ ability to use academic language is the specific area where growth is needed to move
performance from the “Emerging” level to the “Developing” level.

Example

Mrs. Johnson received the following ratings on her baseline assessment:

e Ascore of “2 Emerging” on Quality Indicator 1.1: Content knowledge and academic language
0 The evidence, as presented in the example in the Description section, indicates that Mrs. Johnson routinely and consistently is
well prepared and uses current and new content as well as supplementary sources where appropriate and her instruction
reflects accuracy and complexity of content; and her students are familiar with academic language but do not consistently use it.
This consistent use of academic language by students represents a growth opportunity for Mrs. Johnson.
e A score of “4 Developing” on Quality Indicator 7.3: Student-led assessment strategies
0 The evidence indicates that Mrs. Johnson routinely and consistently orientates students on various formats of assessments and
instructs them on how to reflect on their own learning based on data. She also instructs them on setting personal learning goals.
Students routinely and consistently are prepared for the demands of different assessments and successfully set personal

MISSOURI'S EDUCATOR EVALUATION SYSTEM PAGE 9



learning goals based on their own reflection of their learning. An appropriate growth opportunity would include Mrs. Johnson
facilitating student learning on how to report on their own progress.
e Ascore of “2 Emerging” on Indicator 8.1: Self assessment and improvement
0 This indicates that Mrs. Johnson’s professional development or growth plan includes information from self-assessment and
reflection strategies and that she also uses this information to improve the overall learning of her students. An appropriate
growth opportunity in this area would involve Mrs. Johnson specifically reflecting on the impact of her teaching and using that to
guide adjustments to her practices.

Step 3: Develop an Educator Growth Plan (i.e. professional learning/development plan or
improvement plan)

Rationale
The primary purpose of the Teacher Evaluation Protocol is to promote growth. Therefore, the acquisition and application of new learning and
skills is essential for turning opportunities for growth into outcomes and results.

Description
The description of performance in each indicator and the baseline rating identifies an opportunity for growth. It is important when addressing
this opportunity for growth that a very clear plan be developed. The Educator Growth Plan is the document used to articulate the various

necessary components of this plan. For instances where very specific growth is required, or where particular areas of concern must be
addressed, the Educator Improvement Plan is used to ensure that this growth occurs to the extent necessary and in a timely fashion. For more

on the Educator Improvement Protocol, see page 34 of this Teacher Evaluation Protocol.

The Educator Growth Plan addresses specific sources of new learning, the practice of skills related to new learning and timelines for completion.
The state model offers two different formats for the Educator Growth Plan. One option uses language from the Data Team Process while the
other uses language from the Plan/Do/Study Act process. Regardless of which option is used, the Educator Growth Plan includes the following
key general components:

It corresponds to the examples of evidence provided in the appropriate growth guide
It is a clear articulation of a plan or goal statement to address growth opportunities

It includes specific strategies and timelines for application of new learning and skills

P WP

It is focused on results and outcomes
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Educator Growth Plan

[B2sed on the Data Team Procezs Model]

O Professional Growth Plan for

Identify Indicator:

Name Date

Standard Number and Name

Quality Indicator Number and Name

Briefly describe why this indicator was selected
(Include whether this indicator aligns to a CSIP
and/or BIF improvement goal)

1. FOCUS

Bazad an evidance gensrated from the growth guids, daterming strangths and a key opportunity
for growth. This oppartunity for growth than becomas the priority — the FOCUS — for your growth
plan.

o statement addressing the FOCUS. This goal statement should include these
walltias: specific, measursable, achiavabie, relavant, and timaly. What will ba the

3. STRATEGY
Describa the specific strategyfies) to be implemented that will address the goal statement. This
strategy shouid provide the best plan for offectivcly addreszing the FOCUS and include clear

4. RESULTS
What was the outcome of the strategy? Based on progress monitaring, provids the dato that
sugports that the outcoma of tha strategy has offectively oddressed the FOCUS.

FOCUS — an area that represents an opportunity for
growth and is generated from evidence on the growth
guide

GOAL — a statement that addresses the focus and is
specific, measureable, achievable, relevant and timely

STRATEGY — description of the skill(s) to be demonstrated
that will effectively address the focus and include clear
action steps and timelines

acrion sraps and timaling

RESULTS — data and evidence that supports that the
outcome of the strategy has effectively addressed the

‘ ‘ focus

Signature of Teacher Signature of Evaluator Baseline Score Follow-Up Score Growth Score

When considering different strategies to address growth opportunities, the state model offers several different sources of research. Research
sources are inlcuded in the “Research and Proven Practices” section of this document.

The research provided in this section includes the work of Dr. Robert Marzano, Dr. John Hattie, and Mr. Doug Lemov. These bodies of research
were included because of the effect size information provided and their proven record of having impact on student learning. Crosswalks are
provided for each to align each body of research with teacher indicators.

This research offers specific strategies that can be included in the teacher’s Educator Growth Plan as a demonstration of progression on the
specific indicator being addressed.
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Standard 1: Content knowledge, including varied perspectives, alizned with appropriate instruction.

Possible Sources of Evidence

The teacher understands the central concepts, structures, and tools of inguiry of the discipline(s) and creates learning experiences that make these
aspects of subject matter meaningful and engaging for students.

Professional Commitment

Also provided is a document called the Possible
Sources of Evidence. There is a single page document

provided for each standard. This document provides a
list of “possible” sources of evidence that a teacher
might include as a component of the Educator Growth

*  Lasson/mit plan *  Tiaed'differentiated lossons/umits *  Research integration plan
* Leammg activities plan Homework assignments and guiding *  Praxic scores Pla n
*  Smdent leammg expectations mstructions *  Arenda‘meeting notes from grade level/content .
*  Smdent leammg objectives *  Flexible zrouping plans arez team
#  Lazson design *  Parent/puardian outreach * IEP Conferences/reports
#  Bulletin boards P « e .
e o It is important to note that this is not a comprehensive
T —— list of all evidence sources nor is it a checklist of things
*  Builds student background knowledge utilizng a *  Faclitates student envichment activities *  Facilitates student directed learnmg activities to do an d/o r provide |t Si m ply Offe rs some possible
vaniety of global parspectives *  Ules tieved diffrentiated leaming opporfnities  *  Engazes students in inguiry/research experiences '
*  Uses and facilitates academuic language acquisition ¢ Uses flexible zrouping *  Implements mterdisciphnary leamning experiences i i
*  Incorporates new research-based content +  Draws from nmltiple content sources #  Facilitates student action to address relevant real- éxam p l est h atm Ig ht be Inc I u d ed .
information inte instruction *+  Encourages student responsibility and articulates world 155ues from 2 global perspective
*  Uses instuctional and engazement strategies clear student expectations
The evidence provided is categorized by the three
_ Professional Impact _ professional frames found on each of the teacher’s
*  Observatien venfication of student mastery *  Student discussions/questions * Data on academic vocabulary use
*  Smdent work samples *  Non-academuc records of individual progress *  Structured mterviews with students growth gu i d es.Int h is way teac h ers an d
*  Smdent portfolios (class participation, engagement, motivation, *  Student engagement and participation ’
*  Smdent feedback/comments behavior, ete.) *  Student and'or parent survey results ini i i i
R  Academie reords of ndividual st progress  + St seocuet ot administrators can use this to clarify exactly what kind
*  Studamt reflection jounals o odent compleion dats on homemerk/prejests  + - Parnt community atendance at shool fcions | of evidence will indicate that growth in performance
» IEP Performance/growth reports #  Performance assessments
has occurred.
Example

Mrs. Johnson, in consultation with her administrator and perhaps also peers and/or a mentor, reviews the Possible Sources of Evidence
documents and the Research and Proven Practices section of the Educator Evaluation System webpage to determine which new skills and
strategies would be most appropriate given the particular growth opportunities of her selected indicators. Mrs. Johnson considers the following
information as she works to complete her Educator Growth Plan:

e Quality Indicator 1.1: Content knowledge and academic language
0 Using the Research and Proven Practices section of the Educator Evaluation webpage, Mrs. Johnson observes that there are 23
different Marzano instructional strategies that align to Quality Indicator 1.1. In reviewing these strategies, she and her
administrator agree that strategy MDQ 2.12: “The teacher engages students in activities that help them record their
understanding of new content in linguistic ways and/or represents the content in nonlinguistic ways” would be helpful for
increasing a students’ use of academic language. From the Professional Impact section of the Possible Sources of Evidence for
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Standard 1 document, they further determine that student work samples could appropriately provide evidence to this increase
in academic language.
0 Inthe Educator Growth Plan, Mrs. Johnson documents the following:
=  FOCUS — Mrs. Johnson describes the focus for increasing the use of academic language
=  GOAL — Mrs. Johnson describes how much she wants student use of academic language to increase by and when
=  STRATEGY — Mrs. Johnson describes how she will use a Marzano strategy (MDQ 2.12) and student work samples to
demonstrate an increase in academic language
= RESULTS — (to be completed later in Step 5)

e Quality Indicator 7.3: Student-led assessment strategies
0 Using the Research and Proven Practices section of the Educator Evaluation webpage, Mrs. Johnson observes that there are 9
different strategies taken from the research of John Hattie that align to Quality Indicator 7.3. In reviewing these strategies, she
and her administrator agree that “Self-reported Grades” would assist students in learning to report their own progress in
learning. From the Professional Impact section of the Possible Sources of Evidence for Standard 7 document, they further
determine that individual student growth/performance could appropriately provide evidence specific to this opportunity for
growth.
0 Inthe Educator Growth Plan, Mrs. Johnson documents the following:
=  FOCUS — Mrs. Johnson describes the focus for assisting students in reporting their progress in learning
=  GOAL — Mrs. Johnson describes how she wants students to report their progress and a timeframe for this to occur
= STRATEGY — Mrs. Johnson describes how she will use the research of John Hattie and individual student
growth/performance to demonstrate students’ ability to report their progress in learning
= RESULTS — (to be completed later in Step 5)

e Quality Indicator 8.1: Self-assessment and improvement

0 Using the Research and Proven Practices section of the Educator Evaluation webpage, Mrs. Johnson observes that there are 10
different techniques taken from the work of Doug Lemov in his book “Teach Like a Champion”. In reviewing these 10 techniques,
she and her administrator agree that “Technique 10: Double Plan” would be helpful in Mrs. Johnson being more intentional on
reflecting on the impact of her teaching. From the Professional Commitment section of the Possible Sources of Evidence for
Standard 8 document, they further determine that a reflective journal could appropriately provide evidence specific to this
opportunity for growth.

0 Inthe Educator Growth Plan, Mrs. Johnson documents the following:

=  FOCUS — Mrs. Johnson describes the focus of using reflection to improve instruction
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=  GOAL — Mrs. Johnson describes her goal of using reflection and timelines for meeting that goal

=  STRATEGY — Mrs. Johnson describes how she will use “Technique 10: Double Plan” to organize her reflections and her
planning for improved instruction

=  RESULTS - (to be completed later in Step 5)

Mrs. Johnson can further support these opportunities for growth with appropriate articles and research. Her local Professional Development
Committe (PDC), district coaches, the regional professional development center and professional associations can be of assistance as well as
other effective teachers in her building and district.

Step 4: Regularly assess progress and provide feedback

Rationale
In keeping with the research on formative development, the esential role of practice and feedback will ensure that the acquisition and
application of new learning, skills and strategies will lead to the improvement of effective practice resulting in improved learning for students.

Description

Determine progress made on new skill acquistion and application using a variety of formal and informal strategies. In addition to building and
district administrators, the use of peers, mentors, coaches, regional centers, associations and other building and district resources assist with
this part of the process.

Feedback on the growth opportunities from the identified indicator is critical. It ensures that new learning takes place, but more importantly
that new skills and strategies are applied and practiced and growth documented. The following guidelines assist in this process of regular
assessment of progress and feedback:

A minimum of three to five opportunities for formal and informal feedback should occur on each identified indicator
Informal feedback may be provided by mentors, coaches, peers, external consultants, etc.
A formal follow-up assessment should be completed by the administrator

il

Numerical scoring on the appropriate growth guide for each indicator included as a part of the feedback is optional, but is often helpful
to accurately determine progress

The use of feedback forms inlcuded as a part of the state model allows for documentation of feedback and progress. There are several different
forms available for use in providing and documenting feedback.

MISSOURI'S EDUCATOR EVALUATION SYSTEM PAGE 14


http://dese.mo.gov/eq/documents/04-FeedbackForms.pdf�

Performance Indicator Feedback Form

General Observation Feedback Form
Teacher: Grade/Level:

Teacher: Dnte:

Standard & Select Cne

Indicator &1

|
1
Quality Indicator ¥ [Seled Ons Ewlect Stascard e i
Date of Observation: Indicator #2 - !
Principal Comments: Indicator #3 |
Overall nicator =2 —
Performance Rating

O emerging

[l peveloping

Teacher Comments:

O proficient - susdens £ Deth o Kooela: " sructurs
Teacher Practice High Extended Thinking Evidence of Student Work
[ pistinguished i Moderate Strategic Thinking Ov¥e: O Mo
rd Strategies Low Skill Concept Room Organized
St theaa that spply Dizengaged Recall O v¥es O No
Date of Observation: Curri
ey o um mastches written
rireipal Conmmemntes Overall curriculum Ove: OMeo
Performance Rating jectives & DOK align [ Yes O No
Ove: ONe
Emergin, arning Centers _ Clear Learning Targets vez O Mo
[m] ging Le Cent o o
Hands On/Active Learning | Technelogy Int=grated [ Yes O Mo
U peveloping Presentations )
Teacher Comments: Question/ Anzwer Lesrning
O eroficient Independent Student Wark o ﬂ“F‘““;—'""‘m'
o Peer Evalustion ] S 2““’ o=
Distinguished i i roup Response
= ':w'l_"“?"’?":"c Organizers " O individual Response
orlinguistie Reprazentations O Conteramcing
Project Bazed Learning | O Gbacrwarion
Date of Observation: irmilaris i . O Mone
— = Summarizing/Note Taking
Principal Comments: P— = . . TS, i X
Performance Kating e servmtions on fescher fraches Stretesi= O Conducive to Learning
O Semewhst Conducive
O emerging O Mot Conducive

O Disruptive Behavier
Ll peveloping

Teacher Comments:

O proficient Owerall Comments/ Obzervations
L] miwtivuguaisbueel
Teachers Signature/Date Observers Signature/Date Teachers Sgranare Date Gbrervers SanarareiDare
Signatures indicate the has been L and di . St indicate U o -ent has been reviswed and disc used.

The Performance Indicator Feedback Form (shown on left) provides documentation of the progression of feedback offered on a particular
indicator. This single page form can be used to document up to three instances of feedback for a single indicator. Additional forms may be used
as needed. There is opportunity for both teacher and observer comments.

The General Observation Feedback Form (shown on right) provides documentation of general information and data gathered from a classroom
observation. In addition to the option of providing feedback on specific indicators offered in the top section, the form also allows for a very
general overview of other relevant information including particular practice strategies being used by the teacher, student engagement levels,
the depth of knowledge observed, structure of the classroom, alignment between curriculum and instruction, type of assessment being used
and an overall assessment of the learning environment.
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Example

On several occasions, Mrs. Johnson receives a Performance Indicator Feedback Form from the district’s instructional coach on her use of
linguistic and nonlinguistic demonstrations of student understanding of content in support of Quality Indicator 1.1. She also receives a
Performance Indicator Feedback Form on how well she is facilitating students’ efforts to self-report their progress in learning. Mrs. Johnson also
receives a couple of General Observation Feedback Forms from her administrator and in their discussions they review her reflective journal and
discuss how well the strategy for making a double plan is working. This discussion includes looking at evidence of the changes she has made in
instruction and how well she feels these have impacted her students’ learning.

These forms provide Mrs. Johnson with documented feedback and evidence on the progress she is making on her selected indicators. She has
opportunity to continue emphasizing those particular strategies that appear to be working as well as make adjustments in any areas where she
feels she could be making more progress.

Step 5: Determine a follow-up score for each identified indicator

Rationale
To determine growth on an indicator, it is necessary to compare the follow-up score to the baseline score. The comparison provides a measure
of growth that has occurred on the performance articulated in each quality indicator.

Description

Using the same process to determine the baseline rating, the follow-up rating is determined by considering the evidence at the appropriate level
of the growth guide. When making a determination about the follow-up rating, it is necessary to consider the particular professional frame of
the teacher’s opportunity for growth.

As a reminder, evidence falls into one of three different categories: commitment, practice and impact. Evidence in the commitment frame
focuses on the qualtiy of the teacher and includes data and information like preparation, lesson design and credentialing. Evidence in the
practice frames focuses on observable behaviors, or the quality of the teaching that the teacher is doing. Evidence in the impact frames focuses
on outcomes or what students in the teacher’s class are doing. The follow-up score is determined as follows:

1. Using the appropriate growth guide and rating scale (see below), determine a follow-up score. A score of 0 indicates there is no

evidence present in at least one of the three frames. Ideally, this follow-up score is collaboratively determined through a
professional conversation between the teacher and administrator.
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RATING SCALE

Not Present Present Present Present Present Present Present
[¢]
p ¢ but Consistent but Consistent but Consistent Consistent
resen
Inconsistent Routine Inconsistent Routine Inconsistent Routine Routine
0 1 2 3 4 5 6 7
Emerging Developing Proficient Distinguished

2. Once the follow-up score has been determined, provide specific feedback that includes an explanation and rationale for the given
score.

The purpose of follow-up rating is to determine the extent to which the plan articulated on the Educator Growth Plan was addressed. In
particular, it is used to determine the extent to which the strategies outlined in the plan addressed the goal. If the strategies did address the
goal, then the opportunity for growth will have been addressed and satisfied. This is documented in the RESULTS box of the Educator Growth
Plan. In addition, the follow-up score and growth score are captured on the Educator Growth Plan as well.

Example
Mrs. Johnson’s follow-up ratings included:

o Afollow-up score of “4 Developing” on Quality Indicator 1.1: Content knowledge and academic language
0 Based on the feedback Mrs. Johnson received on the use of the Marzano strategy she was practicing (MDQ 2.12) and monitoring
student work samples, the evidence now suggests that students are using academic language more consistently than they were
at the time of the baseline assessment.
0 Inthe Educator Growth Plan, Mrs. Johnson adds the additional documentation:
=  FOCUS — Mrs. Johnson describes the focus for increasing the use of academic language
=  GOAL — Mrs. Johnson describes how much she wants student use of academic language to increase by and when
= STRATEGY — Mrs. Johnson describes how she will use a Marzano strategy (MDQ 2.12) and student works samples to
demonstrate an increase in academic language
= RESULTS — Mrs. Johnson describes the specific data from student work samples that demonstrates an increase in her
students’ ability to use academic language
= Baseline Score —2
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Follow-up Score —4
Growth Score — 2

o Afollow-up score of “5 Proficient” on Quality Indicator 7.3: Student-led assessment strategies

0 Observation of Mrs. Johnson’s classroom provides evidence of students using their progress in learning. A review of different

ways that students have communicated this progress to their parents also provides additional evidence.

0 In the Educator Growth Plan, Mrs. Johnson adds the additional documentation:

FOCUS — Mrs. Johnson describes the focus for assisting students in reporting their progress in learning

GOAL — Mrs. Johnson describes how she wants students to report their progress and a timeframe for this to occur
STRATEGY — Mrs. Johnson describes how she will use the research of John Hattie and individual student
growth/performance to demonstrate students’ ability to report their progress in learning

RESULTS — Mrs. Johnson describes examples of students communicating their progress in learning and the impact it
appears to have had throughout the year

Baseline Score — 4

Follow-up Score — 5

Growth Score —1

o Afollow-up score of “3 Developing” on Quality Indicator 8.1 Self-assessment and improvement

0 Through discussions and review of Mrs. Johnson’s lesson plans and reflective journal, there is evidence to suggest that she is

more intentional in using reflection to modify instruction. In addition, the T-Chart she developed using “Technique 10: Double

Plan” provides further evidence of the impact this has had on learning in her classroom.

O In the Educator Growth Plan, Mrs. Johnson adds the additional documentation:

FOCUS — Mrs. Johnson describes the focus of using reflection to improve instruction

GOAL — Mrs. Johnson describes her goal of using reflection and timelines for meeting that goal

STRATEGY — Mrs. Johnson describes how she will use “Technique 10: Double Plan” to organize her reflections and her
planning for improved instruction

RESULTS — Mrs. Johnson describes the evidence gathered in her reflective journal, from her T-Chart, and from changes
and adaptations made in her lesson plans

Baseline Score — 2

Follow-up Score — 3

Growth Score -1
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Step 6: Complete the final summative evaluation

Rationale

The evaluation process exists for the improvement as a necessary catalyst for improving student performance. The summative evaluation pulls

together the data that has been collected and provides a final overall statement of the teacher’s effectiveness.

Description

An overall determination on performance uses baseline and follow-up scores, feedback generated throughout the year on selected indicators,

general feedback generated periodically through classroom observations and any other data or information relevanat to the teacher’s

performance observed or gathered throughout the year. This information is captured on feedback forms and the Educator Growth Plan or, if

applicable, the Educator Improvement Plan. This information and data is used to complete Summative Evaluation Form.

Teacher Evaluation Summative Report

Teacher:

probationary 1encher |1 vermanem enerer L] sehoot

Academic Year

Subject/Grade Level:

standard 1: Content Knowledge aligned with Appropriate Instruction

**Aremof
Concern

*Growth
Opportunity

Meets
Expectation

[0 Teacrer ermectivery paans far tne Qelivery of the sssertial content of the czipine
O  susject metter learning sctivities ane mesningful and engaging for stucents
[0 stucents demonstrate mastery snc aoplication of comtent

O

O

Standard £ Comments:

standard 2: Student Learning Growth and Development

**Areacf
Concern

“Growth

Meets

O Teacher uses thearies anc student information to cesign meaningful lessans
O  7escrersinctructionsl ctrastegies use currert thecries of growth anc development
O  stucents ievel or growtn sno cevelopment is the rounoation ror new seaming

O

O

8 Self and Imp **area of *Growth Meets
Concern | Opportunity | Expectation
Z Mairtains 3 professional growth to document the spplication of new knowledge and skill
T Teacherengagesin professional learing to imarove practice and incresse student learning
T Teacher follows district policies and procedures regarding ethical practices &
responsibilities
O  Teacher maintains positive relationships with students, staff. parents, patrons,
adrmi and supervizors.
Standard & Comments.
a , - **Area of *Growth Meets
concarn Opportunity | Expectation
T Teacher engzges with colleagues to promote the district/school vision, mission and goals
T Tescher wark suely regarding imp in student lesming and well-beir

Standard 9 Comments:

SARaard 2 Comments:

standard 3: Curriculum Implementation

* hremof
Concern

*Growth
Dpportunity

Mees
Expectation

O  Teacher cesigns lessons sligned with state [Commen Core) and district standards
O Teschar tacilitstas stucent lsarning bazad o state and district standsrds
O stucents master essential leaming objectives Dased on siate and district stancards

L

L

A “Growth Opportunity” rENg on 8 Standarc FEsults in & Growth Fian for that area.
**4n “Ares of Concen™ rating on @ stancard resiks in an Improwement Fian for that area

Smnaard 3 comments:

stamdard 4: Critical Thinking

**Aremof
Concern

*Growth

Meets

O Tescheriesson design and use of instructionsl resources promaotes critical thirking
O veacnersinstrucions! stravagies promone oriticat thinking ana profiem-sonving
O stucents demonstrate their aaility to think critically and problem -sohe

O

O

Standard & Comments:

standard 5: Positive Classroom Environmant

**Aresof
Concern

"Growth
Opportunity

Meests
Expectation

O wnerules, routines and structures creste an environment concucive to learning
O vezcrers stretegies creste 2 sositive cassrocm ervironment condusive ta leaming
[ stucents are ceir-cirected, ewkibit positive resstionshin: Bnc ane engaged in learming

O

O

Standard 3 Comments:

standard 6: Effective Communication

**Aresof
Concern

“Growth

O  mor-veroa communication {written/siecronic] is sfrecive, correct ana appropriss
O  teacher semonsirates correct and approgriste communication
O stucents exhibit correct ang saprooriste communication

O

O

Standard & Comments:

standard 7: Student Assessment and Data Analysis

**Areacf
Concern

“Growth
Opportunity

Meets
Expectation

O  ssirtsin: sccurate gacs on sach STS0ERTS SrOETEST JASEC ON Multiols DAL points
O Tescher strectivaty collects and uses stusent dats = inform and imarove instruction
O stucents are kngwiedzeabie of their own pragress and plan personal karring zoals

O

O

Growth Opportunities Academic Year -
Indicator and Bacaline Gaal Results Fallow-Up.
Rationale (Target related to selected indicator) | (Outcome of ies)
Emerging (0-2) Emerging (0-2)
#1 Oo 01 dz Oe D1 dz
Developing (3-4) Developing (3-4)
a Os as s
Proficient (5-6) Proficient (5-6)
o3 os as 0s
Distinguished 7) Distinguished 7)
Emerging [0-2) Emerging 0-2)
#2 Oo O1 Oz Oe D1 dz
Developing (3-4) Developing (3-4)
o3 os a3 s
Proficient (5-6] Proficient (5-6]
o3 os as 0s
Distinguished [7) Dictinguizhed [7]
Emerging 0-2) Emerging |0-2)
#3 Oo O:1 Oz Oo D1 Oz
Devetoping [3-4) Developing [3-4)
O3 Oa O3 Da
Proficient (5-6] Proficient (5-6]
Os O Os O
Distinguished [7) Distinguizhed [7)

Standard 7 Comments:
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http://dese.mo.gov/eq/documents/05-SummativeEvaluationForm.pdf�

The first 1 % pages of the summative evaluation form provides both an overview of the effectiveness of the teacher looking across all nine
standards as well as a focused view in regards to the specific indicators the teacher has worked on throughout the year.
e Assessing the teacher’s performance across all teaching standards
0 Each standard is listed with summary statements. The statements represent a very broad description drawn from the categories
of commitment, practice and impact. They are listed as a type of checklist supporting each of 9 standards. For each standard,
three options are provided:
=  Area of Concern — checking this box for a standard will likely result in an improvement plan for this standard meaning
that growth in this area is both necessary and required for continued employment
=  Growth Opportunity — checking this box for a standard might possibly result in an indicator from this standard being
selected in the following year as an opportunity for growth and documented in the next year’s Educator Growth Plan
= Meets Expectation — checking this box for this standard indicates that performance in this area meets the expecation of
the administrator/district at the present time
0 Note: the comment box provided below each standard provides opportunity to offer the rationale for the rating as well as to
note exemplary performance in this particular area.

e Assessing the teacher’s performance on selected indicators
0 This section of the summative evaluation form focuses on the growth opportunities presented through the selected indicators.
Summative information is provided in the following areas:
= |ndicator and Rationale — document the specific indicator(s) that were selected and the reason this was a growth
opportunity for the teacher
= Baseline Assessment — indicate the initial rating achieved for each selected indicator
=  Goal — summarize the goal that was created to address the growth opportunity
= Results — describe the outcomes of implementing the strategy and determine whether the focus was adequately
addressed
=  Follow-Up Assessment — indicate the follow-up rating achieved for each selected indicator
0 Note: This information is transferred from the Educator Growth Plan

MISSOURI'S EDUCATOR EVALUATION SYSTEM PAGE 20



Overall Teacher Rating

ears in Position Ineffective Minimally Effective Effective Highly Effective
Multigde Area of Concem 1 Area of Comcei Mo Anead of Comcern Hix Apeas of Condem

0-2 ar or And And
ndicator Ratieg O Indicater Rating 1 Indicater Ratings 23 |:| ndicator Ratings 47
Multigde Area of Concem 1 Area of Comcei Mo Anead of Comcern Hix Apeas of Condem

|:| 35 o o and and
Indicartor Ratings 0-2 Indicator Rating 3 Indicater Ratings 4-5 ndicator Ratings &7

Teacher's Name

Multigde Area of Concem 1 Area of Comcere Mo Anead of Comecern Hir Areas of Condem
|:| 610 or or and nd
Indicator Ratings 0-3 Indicator Rating 4 Indicator Ratings 5-6 Indicator Rating 7
Multigde Area of Concem 1 Area of Comcere Mo Anead of Comecern Hir Areas of Condem
|:| Over 10 o D o and And
Indicator Ratings 0-4 Indicator Rating 5 ndicator Ratieg & Indicator Rating 7
is rated as for the school year,

Effectiveness Rating

Overall Commients

D Recommend for Re-Employment

[1 Develop a new or revised growth plan based on new indicators or

a continuation of the same ones
D Develop an improvement plan linked to indicators, must include

specific target dates and timelines that must be met in order for
re-=mployment to continue

[0 Do Mot Recommend for Re-Employment

Teacher's Signature

Ewmluator's Signature Dinte
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The final page of the Summative Evaluation Form provides an overall

rating for the teacher. This section is completed as follows:

1. Yearsin Position — determine the number of years the teacher has
been in the current evaluated position (Note: the purpose for “in
position” is to allow for reassignment of teachers to different grade
levels/positions without adversly affecting performance ratings)

2. Select one of the effectiveness ratings based on the following
criteria:

a. Ineffective Rating
i. Multiple areas of concern across the 9 standards,
OR
ii. An average of the follow-up assessment scores on
the selected indicators falls into the indicated range
b. Minimally Effective Rating
i. 1 area of concern across the 9 standards, OR
ii. An average of the follow-up assessment scores on
the selected indicators falls into the indicated range
c. Effective Rating
i. No areas of concern across the 9 standards, AND
ii. An average of the follow-up assessment scores on
the selected indicators falls into the indicated range
d. Highly Effective Rating
i. No areas of concern across the 9 standards, AND
ii. An average of the follow-up assessment scores on
the selected indicators falls into the indicated range
e. Complete the comments section and the recommendation
for employment
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Example
Mrs. Johnson’s administrator completed her summative evaluation form with the following information:

Assessing Mrs. Johnson’s performance across all 9 teaching standards

e Standard 1: Content Knowledge Aligned with Appropriate Instruction Meets Expectation
e Standard 2: Student Learning Growth and Development Growth Opportunity
e Standard 3: Curriculum Implementation Meets Expectation
e Standard 4: Critical Thinking Meets Expectation
e Standard 5: Positive Classroom Environment Meets Expectation
e Standard 6: Effective Communication Growth Opportunity
e Standard 7: Student Assessment and Data Analysis Meets Expectation
e Standard 8: Self-Assessment and Improvement Meets Expectation
e Standard 9: Professional Collaboration Meets Expectation

Mrs. Johnson had no areas of concern. She had two areas, Student Learning, Growth and Development and Effective Communication, that
were marked by her administrator as growth opportunities. Her selected indicators next year could possibly come from these two standards.
In the comments section under Standard 9 Professional Collaboration, her administrator particularly noted that he felt Mrs.Johnson was
particularly strong in her collaboration skills and in working with other colleagues.

Assessing Mrs. Johnson’s performance on selected indicators

Mrs. Johnson’s follow-up ratings on her identified indicators show improved effective practice on specific research-based targets intended to
improve the learning of her 3 grade students. Her ratings on her practice moved from a rating of

e Emerging (2) to Developing (4) on Quality Indicator 1.1: Content knowledge and academic language.
e Developing (4) to Proficient (5) on Quality Indicator 7.3: Student-led assessment strategies.

e Emerging (2) to Developing (3) on Quality Indicator 8.1 Self-assessment and improvement.

Her average rating based on her follow-up assessments is a 4 (12 total / 3 indicators = 4). This average follow-up assessment score provides a
general summary on the growth Mrs. Johnson achieved in her three growth opportunities.
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Owerall Teacher Rating

the Overall Teacher Rating chart is used. Mrs. Johnson had no areas of concern AND her average rating fell in the 4-5 range.

Years in Position Ineffective Minimally Effective Effective Highly Effective
Multiple Areas of Concern 1 Area of Concern No Arezs of Concern No Areas of Concern
0-2 Or Or And and
Indicator Rating 0 Indicator Rating 1 Indicator Ratings 2-3 Indicator Ratings 4-7
Multiple Areas of Concern 1 Area of Concern No Arezs of Concern Mo Areas of Concern
35 or or And And
Indicator Ratings 0-2 Indicator Rating 3 Indicator Ratings 4-5 Indicator Ratings 6-7
Multiple Areas of Concern 1 Area of Concern Mo Areas of Concern No Areas of Concern
6-10 Or Or Bnc And
Indicator Ratings 0-3 Indicator Rating £ Indicator Ratings 5-6 Indicator Rating 7
Multiple Areas of Concern 1 Area of Concern No Arezs of Concern No Areas of Concern
Cwer 10 or or And &nd
Indicator Ratings 0-4 Indicator Rating 5 Indicatar Rating & Indicator Rating 7

Mrs. Johnson is in her third year of teaching third grade. Since she has been in her current, evaluated position for three years, the second row of

Based on the information collected throughout the year and compiled on the Summative Evaluation Form, Mrs.Johnson would receive the
following overall rating:

Mrs. Johnson is rated as Effective for the 2012 - 2013 school year.

Teacher’s Name Effectiveness Rating

v" Recommend for Re-Employment L] Do Not Recommend for Re-Employment

v" Develop a new or revised growth plan based on
new indicators or a continuation of the same
indicators.

0 Develop an improvement plan linked to indicators. This
must included specific target dates and timelines that
must be met in order for re-employment to continue.
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Step 7: Reflect and Plan

Rationale
The evaluation process exists primarily for the improvement of effective practice in order to improve student performance. Ongoing reflection
and planning are used to ensure that student learning needs are continually met.

Description

The improvement of effective practice is a means to an end. The ongoing and continual process of improving professional practice is essential
for ensuring that student learning needs remain the focus of the evaluation process. The ultimate result is the improvement of student learning.
Monitoring student learning growth caused by a teacher’s improved practice satisfies the primary purpose of the evaluation process.

Reflection on personal growth is an important part of feedback. It provides personal insight to areas of strength and potential growth
opportunities for future focus. As a part of this reflection, consider the following:

1. Assess whether the particular areas of improvement of effective practice impacted student learning
Reflect on personal growth and possible future opportunities for continued growth
Plan ahead for future opportunities for growth. In collaboration with the administrator and perhaps teams of teachers and/or
colleagues, select indicators for next year (applies to returning teachers).

4. Continue to acquire new knowledge and practice new strategies and skills

Example

Through the end of the year, Mrs. Johnson continues to monitor the learning of her 3" grade students. She particularly reflects on how new
learning, skills and strategies from the evaluation process have contributed to her students improved performance. In consultation with her
principal, she begins to plan which particular indicators would be most appropriate for her to focus on next year. In particular, based on her
Summative Evaluation Form, they consider and discuss selecting indicators from Standard 2: Student Learning, Growth and Development and
Standard 6: Effective Communication. Their professional conversation includes consideration of working on some of the same indicators next
year. Mrs. Johnson will use her summer months to continue her learning in ways that will improve her performance on the indicators she will
work on next year.
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Timeline for completion of the Teacher Evaluation Protocol

Step # Step 1 Step 2 Step 3 Step 4 Step 5 Step 6 Step 7
Determine a Determine a
. . . Complete the
Identify the baseline score Develop an Reguarly assess progress and provide follow-up final
ina
indicators to be for each Educator feedback score for each . Reflect and Plan
. N . . summative
assessed identified Growth Plan identified )
- o evaluation
indicator indicator
s Select indicators | Conduct an Based on the Conduct observations on performances in the | Conduct a Complete the Continue to monitor student
:g_ to be assessed initial opportunities for | identified indicators. follow-up Summative growth and reflect on the
§ & based on assessment of | growth and the assessment of | Evaluation impact of improved effective
m - . . e . . . . e .
o v student data and | identified baseline scores, | Provide targeted feedback on areas of identified Form to practice.
©
S © aligned to indicators and | complete the strength and opportunities for growth. indicators. determine the
2 building & set a baseline | Educator Determine overall rating Reflect on progress of growth
= district score for each | Growth Plan Note: observations may be conducted by overall progress | on opportunities.
improvement identified that includes the | coaches, peers, teacher team members as on the performance by
plans. indicator. practice and well as principals and assistant principals. Educator the 15" of Indicators for next year may
application of Growth Plan. March. be selected based on local
new knowledge student data and the results
and skills. of the evaluation process.
Timeline Aol
ril —
Returning s & August — October November — February By March 15 April — May — Summer
ummer
Teacher
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New Teacher Protocol

The entry into the teaching profession is too often characterized as times
of isolation, stress and fear of failure on the part of the new teacher.
Effective districts work to ensure this is not the case. The first two years
of teaching should be supported by intentional mechanisms and support
structures to ensure the success of the novice educator.

e The overall structure is the district’s plan for professional
development of all teachers. This plan ensures that teachers
receive what they need to be successful.

e Within the district’s plan for professional development is the
induction process which ensures that teachers new to the
district, including new teachers, are successfully introduced and
brought into the expectations, priorities and culture of the
system.

Mentoring

Induction
Process

District-wide
Professional
Development

e  Within the district’s induction process is the mentoring program where the novice teacher receives two years of one-to-one support.

*For a more comprehensive description, see the Guidelines for the Probationary Period offered by the Department of Elementary and Secondary Education

A district’s successful induction process, which includes an effective mentoring program, focuses on particular performance targets to ensure the

effective teacher practice of the new teacher. Improving the effectiveness of the teacher and the achievement of their students occurs through a

focus on evidence of the teacher’s knowledge and skills. Typical areas of focus include classroom management procedures and routines,

effective instructional practices, understanding the school community, engaging in ongoing professional learning, and participating in teamwork

among administrators, teachers, support staff and community members. Building on these proven practices, the induction process continues the

ongoing development of the educator in ways that promote successful teaching which demonstrates effectiveness. The initial years are

particularly important as a time to assess initial baseline performance data and identify personal strengths and opportunities for growth.
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Timeline for New Teacher Evaluation
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The first and second year of teaching can be particularly overwhelming for the new teacher. It is simply not realistic to expect the new teacher to
demonstrate performance across 36 separate indicators. As such, doing an in-depth assessment of the novice educator’s performance on all 36
indicators would not only be overwhelming but likely inaccurate as well. However, events at certain times of the year do allow opportunity to
collect baseline data on performance and provide specific meaningful feedback to new teachers on particularly relevant knowledge and skills .
This specific feedback should be provided to the mentee by the mentor. The administrator should also regularly interact with the new teacher,
providing specific feedback on performance. By maintaining a focus on specific performances at particular times of the year, it’s possible to

accomplish the following:

e The mentee has a clear sense of expectations connected to certain times/events

e The induction process and mentor can offer very targeted support aligned to particular school events the mentee is experiencing

e The administrator has a very clear goal of providing support and feedback multiple times throughout the year to the novice

teacher

e By the conclusion of the second year, the mentee has received support, guidance, collaboration and feedback across a broad set

of expectations

Baseline data, observed and gathered across the initial two years, provides a general overview of the mentee’s strengths as well as
opportunities for growth. These areas, in particular the opportunities for growth, will inform areas of concentration in the mentee’s continued

development as a part of the overall system’s professional development plan.
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17 Yemr Teacher Practices

7.3 Student-led Assessmants

7.5 Communicates Student Progross

Timeframe MO Indicator Evidence of Knowledge and Skills
Preparation All 36 Teo char Queiity Mndicotors Devoloped/Azsassed in coursework & oiinicol experianca
1.1 Contaent Knowladge o .
- - Plans for essenticl learing outcomas of contant
2.3 Thaory of Legming U T ¢ laarmi o For )
Prior to the 3.1 implamenting the Curmicuivm i‘s rr.tmn:s < - arming ta plan for st Jm?n
.. . T — Aligns lesson design and assessments fo curriculum
Beginning o 4.2 Instructional Resowrces n - L
School 5.1 Verbg! and Non-Verbal Communicotion Begins student/family communization
naa - — | - Understend's District Policy ond Code of Conduct
8.3 Professianal Responsibilitias Engages in the induction process with o mentor
5.1 Induction & Coflegial Activities
1.2 Engoging in Contant Delivars lessons that engoge students in contant
2.1 Student Davelopment [see mlso 1.6) Assesses studant parsonalities and abilities
5.1 (lassroom Managament Effective use of basic classroom management technigues
First Mgnth 5.2 Time, Spoce, Transitions, and Activities Maneges tima, space, transitions, activities affectively
5.2 Sansitivity to studant differences (see also 2.6) Demanstrotes sensitivity to studants’ differances
7.1 Use of Assessments Uises o voricty of differcnt assessmant formets
5.1 Induction & Collegial Activities Engages in tha induction process with a mentor
2.2 Student Goails Helps students estoblish goals ond manitor own progress
4.1 Critical Thinking Stratagies Teuchas studants to think critically and probiem-soha
3% Month [ 4.3 Cooperative, small groug and indegendent learning Uses differant learning configurations effectively
Quarterl 5.2 Time, Spoce, Transitions, and Activities Adjusts procedures/routines to reinforce expectations

Helps students pssess their own progress to learning gools
Communicotes studant progress ond maintains records

475" Manth

1.5 Diverse Sedal and (ulturel Parspoctives

2.4 Differantiated Leszon Design (soc alse 3.3)

3.2 Lessons for Diverse Loomars

Helps students dovelop bolanced cutturgl perspectives
Differentiogtes instruction to meat studant neads
Addrasses vorotions ir learner styles and pedformances

Quarter 2 5.1 Varbal and Non-Vaerbal Communication - ) . S
7.2 Azssassrmant Data to Improve Leamin Communicate student prograss affectivaly
- — — g Lise stwdant dato to plan fiture instruction
7.5 Communicating Student Progress
2.5 Use of Studant's Prisr Exporiance Adjust learning activitios based on data from 17 semester
5.1 Time, Spoce, Transitions, and Activities Adjusts procedurss,routings to reinforce expectations
6" Month 7.4 Effocts of instruction Uses relovent information to plan future instruction
Mlid-Year 7.6 Colicborative Data Analysis Colizborate with peers on student dota
5.1 Seff-assessmant and Improvemant Salf-reflect on progress to determine impact of instruction
9.2 Colizhorating to Meat Student Newds Secks/Provides services to meet newds of learners
1.2 Engoging in Contant Connacting contant to classroom design
?r1_n'.h. Manth 2.2 Student Goals Helps students estoblish goals and manitor own progress
o
Quarter 3 4.3 Cooperative, small group and independent learning Uses differant learning configurations effectivaly
’ 7.2 Assessment Data to Improve Learning Communicote prograss effectivally to studants/perents
7.5 Communicating Student Progress Use studant data to plan future instruction
2.5 Use of Studant’s Prior Exparience R o £h . .
= - = [ e diot: tudant L v thy nout the yaar
- 7.4 Effcts af imstraction auigw data of studs pragrassion thraughout the yoa
9107 Month [— - - - Colizborate and reflect with colicogwas on student dota
7.5 Coligborative Data Analysis R R i
Quarter & - Raflects on impact of instruction
8.1 Self-gssessmaent and Improvemant Raffacts with . . ths & h I
- — Raflacts with mantor on strengths & growth opportunities
8.1 Induction & Collegial Activitias 7 g i
End of the 8.1 Self-gssessment and Improvemant Raflect on impact on Sudent leaming
School Year 8.2 Profassional Laarning Uses resources availoble to sdvance professional learning
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Certain performance targets, or specific skills,
are of particular importance at certain times of
the year. While the context of the community
and in particular the teachers’ student
population will have influence over the timing
and the types of knowledge and skills the new
teacher will need to possess and demonstrate;
there are some generalizations that can be
reasonably concluded, regardless of context.

For example, knowledge and skills associated
with curriculum and lesson planning are
especially relevant in the days just prior to
beginning the school year when the teacher is
planning for the first few weeks of school.
Likewise, skills involving classroom
management, procedures and routines are of
particular significance in the first few weeks of
the school year.

A general summary of indicators of teacher
performance and a time of significance is
provided for the first and second year of
teaching. The timeframes on this table begin
with the end of the clinical experience which
occurs in the preparation process. The
timeframes extend through the summer prior
to the first day of school and conclude with the
summer following initial year of teaching.
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The second year of teaching is organized in similar
fashion. The timeframes on this table begin with
the summer prior to the second year of teaching
and extend through to the summer following the
second year of teaching. This encompasses all of
the required two years of mentoring that is to be
provided to all new teachers.

Each table contains 8 separate timeframes. Each
timeframe contains anywhere between 2 to 7
Quality Indicators as the particular focus during the
indicated timeframe. In this way, mentees are
focusing on a defined set up performances within
each specified timeframe. The selected indicators
are suggested based on ordinary events that occur
in a typical school year. There is flexibility to
substitute indicators based on the unique

characteristics of a particular district and/or school.

What is most important is ensuring that baseline
data on performance is collected on the mentee;
that the mentee receives specific feedback on their
performance from the mentor on those specific
performances and knowledge; that the
administrator regularly interacts with the new
teacher providing support and specific feedback on
performance; and that this occurs without
overwhelming the new teacher, but instead
provides real time support for the emotions and
reactions the new teacher is experiencing based on
the issues they are experiencing.
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zﬁ

Year Teacher Practices

Timeframe MO Indicator Knowledge and Skills
1.1 Content Knowiedge Plans for eszentiol lsarning outcomas of contant
Priortothe | 2-3 Disciplinary fasaarch and Inquiry Mathadsiogies Plans for teaching students about inquiry ond research
Beginning of | 3.1 Implamanting the Curriculum Aligns lesson design and assessments to curriculum
School 4.7 Instructional Resources Lises ovailabile resources to support losson gotivitios
2.1 Induction & Callagio) Activitias Engages in the induchion process with g mentor
1.2 Engaging in Content . ) .
12 Interdisciplinary Instruction Delivars lessons that engoge students in content
— — - - Makes interdisciplimary content connections in instriction
1.6 Language, Cuftura, Fomily, Commumnity Values Uses data to determing the variety of learning needs
First Month | 5.1 Classroom Monogemant Effective use of basic cassroom management technigues
5.2 Tima, Spoce, Trensitions, and Activities Mancges time, space, transitions, gchivitias
6.4 Technology ond Media Communication Tools LI:S“ tﬁhr‘\.‘u"wk E?d'-“dju cammunication tols
7.1 Use of Assamemants Lises o voricty of different assessmant formots
77 - 15
;: :-;'.T::‘.'.T:?:::rg pr—— Hn.'ps. studants :steb.'ﬁsﬁ gmn’s en:i mn:ln.‘tn'.a.wn prograss
il - . Teaches studants to think critically and probiem-solve
73" Month | 4.3 Cooparotive, small group and indepandent lacrning Lises different leaming configurations effectivaly
Quarter 1 5.2 Tima, Spoce, Trensitions, and Activities Manzges time, space, transitions, activities
73 Student-led Astescmants Halps students ossess their own prograss to learning gools
7.5 Communicates Student Progress Communicotas studant progress and mamteins reconds
3.2 Lasson: for Divarsa Leamars Differentigtes instraction to meat student neads
475" Marth 'i 3 Instructionail Gools and 5.'5!."!‘17"‘?[:5 Uisas differantioted instructionsl strategias affectively
Quarter 2 5.3 Classroom, School, Community Culture Lisas cwlture of school/community to impact relotionships
7.2 Assgzzmant Data to Improve Loaming Addrasses venigtions in learner styles and performances
7.5 Cammunicating Student Progress Lise stwdant data to plan future instruction
2.3 Use a_,‘j:ufi:nt’s Ff.".'a' Experiance Adjust learning achivitias based on data from 1" samester
6™ Month 7 ‘f Eﬁr.":.“ af..:!:r.'ur:m.'- _ Lisas relavont information to plan fiture instruction
e 7.6 Collaborative Data Anaiysis Colizborate with peers on student dota
Mid-fear 8.1 Saif-cssessmant and Improvemant Raflects on prograss to determing impact of instruction
2.3 Cocpertive Partnerships Supparting Leaming Builds partnerships to support student learning
1.7 Engaging in Contant Cornects content to classroom design
778" Morth | 6.3 Spacking, Writing ond other Madliz Supports lacmars in speaking, writing and other medic
Quarter 3 7.2 Assessmant Data to improwe Learming Communicotes progress gffectively to students/parants
7.5 Communicoting Student Prograss Lisaz studant dote to plan future instructicn
7.4 Effects of instruction Raviews data of student progression throwghout the pear
90" Month | 7.6 Collaborative Dara Anaiysiz Colieborates and refiects with collcagues on student dato
Quarter 4 B.1 Saiff-pszessmant and improvamant Raflects on impact of instruction
9.1 Induction & Collegiol Activities Raflects with mentor on strengths & growth opportunities
End of the 8.1 Salf-gssassmant and Improvemant Raflects on impoact on student learning
School Year 8.2 Professiona! Learning Lisas resourcas availabla fo odvance profassional learning
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YEAR 1

First Manth of the School Year Academic Year -

Teacher: Subject/Grade Level:

Standard 1.2 Engaging in Content
Description: The mentee ldentifies and uses engogement strategies to keep students interested and engaged in the content

Refiection:

Standard 2.1 Student Development [see also 2.5)
Description: The mentee assesses student personalities and abilities in order to design and make instructional decisions based on
developmental foctors

Refiection:

Standard 5.1 Classroom Management
Description: The mentee wses basic classroom management techrigues to address misbehowior and ovoid disruptions in instruction to
keep students generaily interested and engaged in their learning

Reflection:

Standard 5.2 Time, Space, Transitions, and Activities
Description: The mentee designs routines that support effective management of time, space, transitions ond ootivities

Refiection:

Standard 6.2 Sensitivity to Student Differences [see also 2.5)
Description: The mentee exhibits understanding, sensitivity and empathy toward student needs and differences

Reflection:

Standard 7.1 Use of Assessments
Description: The mentee demonstrates the use of formal and informal student assessments to address specific learning goals and
modificotions

Refiection:

Standard 9.1 — Induction and Collegial Activities
Description: The mentee meets regulariy with their mentor and fully participates in the district/school induction process,
documenting support and growth in mentor logs aligned to the state’s mentor standargs

Reflection:

Mentee’s Signature Date Mentor's Signature Date
Sigrnatures indicate that the mentee and mentor have discussed these oreas.

MISSOURI'S EDUCATOR EVALUATION SYSTEM

New Teacher Feedback and
Evaluation Forms

There is a series of mentee feedback forms.

These forms are aligned to the 8 timeframes
that occur each year and collectively create the
process for gathering baseline data and directing
meaningful feedback between the mentee and
mentor. Each form specifically lists the quality
indicators for the specified timeframe. Each
indicator includes a general description
referencing the particular knowledge and/or skill
to be demonstrated.

There is opportunity provided for reflection on
each of the listed indicators. As mentee and
mentor talk through the specific indicator and its
relevance for what is currently happening in the
school year, this area is used to capture
potential strengths and areas of confidence as
well as potential opportunities for continued
growth.

An overall determination on performance uses
feedback generated throughout the year on
selected indicators, general feedback generated
periodically through classroom observations and
any other data or information relevant to the
new teacher’s performance observed or
gathered throughout the year.
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This information and data is used by the administrator to complete the Summative Evaluation Form.

1* & 2™ vear Teacher Evaluation Summative Report Bcademic Year -
Teacher: subject/Grade Level:
school:
¥ Arem of *Growth Meets **Area of *Growth Meets

standard 1: Content Knowledge Aligned with &ppropriate Instruction Comcarn Opportunity | Expectation Standard 8: Self-Assessment and Improvement Concern | Oppartunity | Expectation

Teacher effectively plans for the delvery of the essentinl content of the discioline Maintsins a professonal Erowth to document the appiication of new knowledge and skilis

T subject matter leasning ectivities are meaningful and engaging for students Teacher engagesin professional laming to imaroe practice and incraase Sucent learming
o Teacher follows cistrict policies and procedures regarding sthical practices &

= rezponsiniities

Teacher maintains positive reationships with students, stafr, perents, patrons,
acministrators, and supervisors.

Stangard & Commenns:

Students demonstrats mastery and application of content
Stancard 1 Comments:

** Aren of *Growth Meets

sStandard 2: Student Leaming Growth and Development . N
Concern Opportunity | Expectation

Teacher uses theories and student information to Gesign meaningful lessons standzrd 8- Professi | Collaborati **drea of “Growth Meets
- ona tiol Concern | Opportunity | Expectation

Temcher's instructional sirategies use current theories of growth and development

O Teacher engages with collesguses to promote the district/school vision, mission and goals
O Teacher works colisboratively regarding imarovements in studert leaming snd wed-being
Standard S Commemnz:

Students’ level of growth and development is the foundation for new leaming
stancard 2 Comments:

**® Ares of *Growth Meeats g —
Concemn Opportunity | Expectation *oAn “Arma of Concan

Th Pan for
1 bmpravement Man

Standard 3: Curriculum Implementation

& o

Tencher sesigns lessons aligned with state |{Common Core] and district standands
Owerall Teacher Rating

O Teacher fadiitates stusient learning based on state and district standards

Students master essential learning oojectives based on state and district standarcs Years in Position Ineffective Minimally Effective Effective
Stancard 3 Comments:
1A of Comcrm M Armas of Concarm
1 o A
. — ¥ Arem of *Growth Meets Indicater Rating 1 Indicator Ratings -3
Standard 4: Critical Thinking _ N * *
Concern | Opportunity | Expectation
O Teacher lesson design and uss of instructional resources promotes critical thinking 14nes of Concarn N Areas of Comarn
O - = i iti - ~zalving 2 o -
T Teacnersinstructional sirategie: promate critical thinking ancl srokiem-saiving eficuten Ratiog .2 Idicaten atings 34 cticaten Ratings 57
T Students demonstrate their ability to think oritically and proole m-salve
Stancard 4 Comments:
_ - LRy — *Growth Mects iz rated as for the - schoal year.
standard 5: Positive Classroom Environment Comcerm Opportunity | Expectation Tewchers Mome Efiective neis Nating
O The rutes, routines and structures create an environment conducive to learning
O Teacher's strategies create a positive classroom emironment conducie to leaming Owerall Comments:
D Students are sel-dir=cted, exhibit positive relstionshins and are engaged in lzarnin
Stancard 3 Comments:
- - **® Ares of *Growth Meeats
standard 6: Effective Communication . -
Concern | Opportunity | Expectation
O Non-verbal communication (written/zlectronic) is effective, comrect and appropriste
C  Tescner gemonstrates commect and ap@roprizte communication
T Students exhibit correct and appropriate communication
Stancard & Comments:
T Recommend for Re-Employment Z  DoMNot Recommend for Re-Employment
- ¥ Arem of *Growth Meets O b sed based indi .
Standard 7: Student Assessment and Data Analysis c o " Ex N L evelop 3 new or revised growth plan on new indicators or
oncem PO riunity pectation 2 continuation of the same indicators.
Msintains sccurate dats on esch stucent's progress basad on mukiple dsts points C Develop an improvement plan linked to indicators. This miust

include specific target dates and timedfinesthat must be metin
arder for re-employment ta cantnue.

O Teacher sffactivaly colects snd uses student dsts to inform snd improve instruction
O stugents are knowiedzeabie of their own progress and plan personal learnin s
Stancard 7 Comments:

Teacher's Signature Date Evaluator's Signature Dat=

The first 1 % pages of the summative evaluation form provides both an overview of the effectiveness of the new teacher looking across all nine
standards.

e Assessing the teacher’s performance across all teaching standards
0 Each standard is listed with summary statements. The statements represent a very broad description drawn from the categories
of commitment, practice and impact used on the growth guides for the quality indicators. They are listed as a type of checklist
supporting each of 9 standards. For each standard, three options are provided:
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= Area of Concern — checking this box for a standard resuls in an improvement plan for this standard meaning that growth
in this area is both necessary and required for continued employment

= Growth Opportunity — checking this box for a standard might possibly result in an indicator from this standard being
selected in the teacher’s second year as an opportunity for growth and documented in the next year’s Educator Growth
Plan

= Meets Expectation — checking this box for a standard indicates that performance in this area meets the expecation of
the administrator/district at the present time

0 Note: the comment box provided below each standard provides opportunity to offer the rationale for the rating as well as to
note exemplary performance in this particular area.

The second page of the Summative Evaluation Form provides an overall rating for the new teacher. This section is completed as follows:

1. Yearsin Position — determine if this is the first or second year the teacher has been in the current evaluated position (Note: the purpose for
“in position” is to allow for reassignment of teachers to different grade levels/positions without adversly affecting performance ratings)
2. Select one of the effectiveness ratings based on the following criteria:
a. Ineffective Rating
i. Multiple areas of concern across the 9 standards, OR
ii. An average of the follow-up assessment scores on the selected indicators falls into the indicated range
b. Minimally Effective Rating
i. 1 area of concern across the 9 standards, OR
ii. An average of the follow-up assessment scores on the selected indicators falls into the indicated range
c. Effective Rating
i. No areas of concern across the 9 standards, AND
ii. An average of the follow-up assessment scores on the selected indicators falls into the indicated range
d. Highly Effective Rating
i. No areas of concern across the 9 standards, AND
ii. An average of the follow-up assessment scores on the selected indicators falls into the indicated range
e. Complete the comments section and the recommendation for employment
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Timeline for completion of the New Teacher Evaluation Protocol

1* Year for the New Teacher

Suggested Suggested Suggested Suggested Suggested Suggested Suggested Suggested
§ Indicators Indicators Indicators Indicators Indicators Indicators g Indicators Indicators
e g 9
v £ 11 1.2 2.2 1.5 2.5 1.2 S e 2.5 8.1

© s o
£ & 2.3 21 4.1 2.4 5.2 2.2 § 5 7.4 8.2
® £ 3
2 F 3.1 5.1 4.3 3.2 7.4 43 2 3 7.6
c =S )
- & 4.2 5.2 5.2 6.1 7.6 7.2 3 2 8.1
o 4 a B
=l S
g 6.1 6.2 7.3 7.2 8.1 7.5 £ E 9.1
o
[V
3 8.3 7.1 7.5 7.5 9.2 a
9.1 9.1
Time Prior to First Month 2".3" Month 3".4™ Month 6™ Month 77-8™ Month 9™.10™ Month End of the
By March 15
Frame School Year Begins Quarter 1 Quarter 2 Mid-Year Quarter 3 Quarter 4 Year
2" Year for the New Teacher

Suggested Suggested Suggested Suggested Suggested Suggested Suggested Suggested
§ Indicators Indicators Indicators Indicators Indicators Indicators g Indicators Indicators
e g 9
v £ 11 1.2 2.2 3.2 2.5 1.2 s ¢ 7.4 8.1

© s o
£ & 1.3 1.4 4.1 3.3 7.4 6.3 § 5 7.6 8.2
® £ 3
2 F 3.1 2.6 4.3 5.3 7.6 7.2 2 s 8.1
c =S )
- & 4.2 5.1 5.2 7.2 8.1 7.5 3 2 9.1
o 4 a B
=l S
s 2 9.1 5.2 7.3 7.5 9.3 E E
)
3 © 5
3 6.4 7.5 a
7.1
Time Prior to First Month 2".3" Month 3".4™ Month 6™ Month 77-8™ Month 9™.10™ Month End of the
By March 15
Frame School Year Begins Quarter 1 Quarter 2 Mid-Year Quarter 3 Quarter 4 Year
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Educator Improvement Protocol

While the primary purpose of the Educator Growth Plan is to identify and
capitalize on growth opportunities, the focus of the Educator
Improvement Protocol is on intervention for areas of concern that require
immediate attention. Thus, the Educator Improvement Protocol targets
very specific standards, indicators, and actions that must be improved
within a specific timeline. Accordingly, the Educator Improvement
Protocol is not only a collaborative process between teacher and
evaluator; it is also one of direction and guidance from the evaluator
requiring the achievement of certain outcomes in a timely fashion.

* Detect and indicate areas of concern

* Discuss concerns with teacher

* Complete form Improvement Plan, Initial Conference to notify
teacher of areas concern

¢ Conduct an appropriate number of formal and informal
ohservations to monitor status

¢ Complete Teacher Evaluation Summative Report and determine

It is important to remember that the Educator Improvement Protocol is a
employment status accordingly

single process within a larger process of evaluation and growth.
Therefore, the Educator Improvement Protocol should ony be followed
after an initial evaluation, either formal or informal, revealing one or more areas of concern. Consequently, the first step of the Educator
Improvement Protocol is to detect and indicate any areas of concern. If the evaluator detects any such areas of concern, the next step in the
protocol is to complete the form: Educator Improvement Plan, Initial Conference. This form allows the evaluator to note the indicator causing
concern as well as the rationale for concern, the improvement target, and the corresponding benchmarks and timelines. The Educator
Improvement Plan, Initial Conference form should be completed collaboratively with the teacher and copies should be subsequently shared as
documentation of the overall plan and areas of concern.

) C-C-C-C- 4

After collaborative completion of the Educator Improvement Plan, Initial Conference form, the evaluator should conduct the appropriate
number of necessary formal and informal observations to monitor the status of the teacher. The Educator Improvement Plan, Follow-up
Observation & Conference form should be used to document every formal observation conducted.

Finally, after multiple follow-up observations and conferences, the evaluator should complete the Summative Evaluation Form to determine the
respective teacher’s employment status accordingly.

NOTE: For incidents involving blatant violations of board policy and state or federal law, immediate employment action may be taken as
prescribed or permitted by law.
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Timeline for completion of the Educator Improvement Protocol

Step # Step 1 Step 2 Step 3 Step 4 Step 5
Action Title | Detect and indicate areas - .
See page 34: Hold Initial Conference | Conduct the appropriate number of .
of concern upon . . . Complete Summative
. Improvement Plan, to notify educator of formal and informal observations to .
evaluation g ) Evaluation Form to
Initial Conference status and plan monitor status .
determine
employment status
accordingly
Action Formal and/or informal | Note standards and Explain to teacher Evaluate, observe, and confer with Use and apply in the
Description observations should be | indicators causing rationale for placement | teacher either formally or informally same manner
held throughout the year. | concern, give rationale, |in Improvement multiple times throughout the described in Step 6 of
If one or more areas of | set timeline and Protocol, explain Improvement Protocol timeline. the general Teacher
concern are detected, improvement target improvement target, Evaluator should document such Evaluation Protocol
teacher should be placed | complete with timeline, benchmarks, | meetings on the Follow-up Observation
in the Improvement benchmarks and and ramifications & Conference forms to note any
Protocol strategies improvements, shortcomings, or other
general observational data
Timeline Detection of areas of The Initial Conferenece | The Initial Conference Formal and informal observations TheSummative

concern can occur at any
time throughout the year
or at any point in a
teacher’s career

form should be
completed immediately
after detection of areas
of concern

should be held
immediately after
completion of the form

and/or conferences should be
conducted throughout the remainder
of the established timeline for
achievement of the improvement
target.

Such observations and/or conferences
should be held in gaps wide enough for
the teacher to show improvement, but
consistent to accurately monitor
progress

Evaluation Form
should be completed
at the end of the
timeline

*Note: For incidents involving blatant violations of board policy and state or federal law, immediate employment action may be taken as permitted by law.
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Educator Improvement Plan forms

MISSOURIS EDUCATOR EVALUATION SYSTEM

Educator Improvement Plan
Initial Conference

Improvement Plan for:

Name

Identify Indicator:

Date

School Subject Academic Year

MISSOURI'S EDUCATOR EVALUATION SYSTEM

Educator Improvement Plan
Follow-up Observation & Conference

Date:

Standard number and name

Quality Indicator number and name

Rationale: Describe why improvement on this
performance indicator is required

NOTES ON PROGRESS
Using the timeline set during the Initial Evaluation, determine progress to date towards achieving each benchmark and accompiishing improvement targets.

1. IMPROVEMENT TARGET

State specifically the improvement required based on the performance
indicator referenced above.

. SPECIFIC STRATEGIES

Create a goal statement addressing the IMPROVEMENT TARGET. This goal
statement should include essential, measureable qualities

3. BENCHMARKS AND TIMELINES
Describe the specific benchmarks and/or relevant timelines that will
growth or of the impy target.

. MEASURES

Describe the measures providing evidence that the improvement target
has been is ar

Initial Evaluation Signature [teacher signature indicates knowledge of the report, not necessarily agreement)

Signature of Teacher/Leader Date

Signature of Evaluator Date

Follow-up Meeting Signature (teacher signature indicates knowledge of the report, not necessarily agreement)

Signature of Teacher/Leader - Date Signature of Evaluater Date

The Educator Improvement Plan, Initial Conference form (above left) is used to document specific standards and indicators creating areas of
concern. After identifying the indicator to be improved upon, the evaluator then expresses a rationale for why improvement is required. Finally,

the evaluator sets an improvement target complete with the necessary benchmarks and timeline for achievement of the required outcome.

The Educator Improvement Plan, Follow-up Observation & Conference form (above right) is used for any formal or informal observations or
conferences that are conducted throughout the timeline established by the evaluator. At least one formal and one informal evaluation should be
held. When using this form, the evaluator can document any meetings to note improvements, shortcomings, or other general observational

data.

Collectively, the documents provide the essential framework for improvement, as well as the documentation and protocol necessary to make
high-stakes employment decisions. Upon completion of the timeline, evaluators should use the Summative Evaluation Form to note final
outcomes and make ultimate employment decisions.

MISSOURI'S EDUCATOR EVALUATION SYSTEM
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